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What distinguishes a Level 2 from a Level 3: At Level 2,  

 The candidate is paying some attention to helping students understand creating, 
presenting or responding to visual art, but the connections to interpreting art, 
developing works of art/design or relating to art context are fleeting or vague,  so that 
students are largely left to make sense of these on their own. 

 At Level 2, plans for instruction do not build on each other, e.g., the plans might provide 
students three days to design and create clay mugs with no direction other than to be 
creative and have fun. While this activity has some value, the candidate's plans do little 
to help students build connections between creating, presenting, or responding to art in 
relation to a central focus or learning outcome and learning to interpret art, develop 
works of art/design, or relate art to context. 

What distinguishes a Level 1 from a Level 2: At Level 1,  

 The candidate is focused on facts, production, or step- by-step procedures where 
there is  little or no attention to assisting students to interpret art, develop works of 
art/design, and/or relate art to context . 

Automatic Score of 1 is given when:  

 There is a pattern of significant content inaccuracies that will lead to student 
misunderstandings. Content flaws in the plans or instructional materials are significant 
and systematic, and interfere with student learning. 

 Standards, objectives, learning tasks, and materials are not aligned with each other. 
There is a pattern of misalignment across two or more lessons. If one standard or 
objective does not align within the learning segment, this level of misalignment is not 
significant enough for a Level 1. 

Above 3  

Evidence that demonstrates performance above Level 3: 

 Learning tasks are designed to support students to create, present, or respond to visual 
art with clear, consistent connections to at least one of the following components: 
interpreting art, developing works of art/design and/or relating art to context. 

 Consistent connections require students to routinely apply or use knowledge and/or 
skills in interpreting art, developing works of art/design, and/or relating art to context as 
they create, present or respond to visual art throughout the learning segment. 

 In addition, the candidate's plans provide opportunities for student choice (e.g., of 
content, methods, or styles that allow for expression, meaning-making, and/or 
investigation) at some point during the learning segment. 

What distinguishes a Level 4 from a Level 3: At Level 4,  

 In the commentary, the candidate addresses connections between creating, presenting, 
or responding to visual art and interpreting art, developing works of art/design, or relating 
art to context in every lesson . 

 The candidate uses these connections to deepen student understanding of the 
central focus . 

 The candidate plans to provide at least some opportunity for student choice  during 
the learning segment (e.g., of content, methods or styles that allow for expression, 
meaning-making, and/or investigation). 
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What distinguishes a Level 5 from a Level 4: At a Level 5, the candidate meets all of 
Level 4 AND 

 Plans include activities and questions that will clearly support students in making 
these connections themselves.  

 This would include plans that pose strategic problems and/or questions that lead 
students to make their own visual art connections and/or plans where students 
develop the habit of looking for connections  between creating, presenting and 
responding to visual art while interpreting art, developing works of art/design, or relating 
art to context. 
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Planning Rubric 2: Planning to Support Varied 
Student Learning Needs  

VA2: How  does the candidate use knowledge of his/her students to target support for 
students to create, present, or respond to visual art?  

The Guiding Question 
The Guiding Question addresses how the candidate plans to support students in 
relationship to students' characteristics. This includes using the candidate's understanding of 
students to develop, choose, or adapt instructional strategies, learning tasks and materials. 

Key Concepts of Rubric:  
 Planned Supports include instructional strategies, learning tasks and materials, and other 

resources deliberately designed to facilitate student learning of the central focus. 

Primary Sources of Evidence:  

Context for Learning Information (required supports, modifications, or accommodations) 

Planning Commentary Prompts 2 an d 3 

Strategic review of lesson plans and instructional materials to clarify planned supports. 

Scoring Decision Rules  
► Multiple Criteria   N/A for this rubric 

► AUTOMATIC 1  Planned support according to requirements in IEP or 504 plans is completely 
missing. 

 If there are no students with IEPs or 504 plans, then this criterion is not applicable. 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3 : 

 Candidate explains how planned supports for students address the learning needs of the 
whole class while assisting them in achieving the learning objectives. 

 Candidate addresses at least one of the requirements from IEPs and 504 plans as 
described in the Context for Learning Information. 

 Requirements must be explicitly addressed in the commentary and/or the Planning Task 
1 artifacts. List of requirements and/or accommodations in the Context for Learning 
Information document is not sufficient by itself. 
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What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

 Identifies possible preconceptions, errors, or misconceptions associated with the central 
focus, and describes specific strategies to identify and respond to them. 

 If the plans and commentary attend to preconceptions, errors, or misconceptions 
without also satisfying Level 4 requirements, this is not sufficient evidence for 
Level 5. 
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Planning Rubric 3: Using Knowledge of Students to 
Inform Teaching and Learning  

VA3: How does the candidate use knowledge of his/her students to justify  instructional 
plans? 

The Guiding Question 
The Guiding Question addresses how the candidate justifies the ways in which learning 
tasks and materials make content meaningful to students, by drawing upon knowledge of 
individuals or groups, as well as research or theory. 

Key Concepts of Rubric:  
 Deficit thinking is revealed when candidates explain low academic performance based 

primarily on students' cultural or linguistic backgrounds, the challenges they face outside 
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 syntax—The rules for organizing words or symbols together into phrases, clauses, 
sentences or visual representations. One of the main functions of syntax is to organize 
language in order to convey meaning.4 

4 Zwiers, J. (2008). Building academic language: Essential practices for content classrooms. San Francisco, CA: Jossey-Bass. 

 language supports —The scaffolds, representations, and pedagogical strategies 
teachers intentionally provide to help learners understand and use the concepts and 
language they need to learn within disciplines. The language supports planned within the 
lessons in edTPA should directly support learners to understand and use identified 
language demands (vocabulary and/or key phrases, language function and syntax or 
discourse) to deepen content understandings. 

Primary Sources of Evidence:  

Planning Commentary Prompts 4a –d 

Strategic review of Lesson Plans 

Scoring Decision Rules  
► Multiple Criteria   N/A 

► AUTOMATIC 1  None 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3 : 

 General supports are planned and described, though not in specific detail, for students' 
application of any two or more of the language demands (function, vocabulary and/or 
s11.1(m)  
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Instruction Rubric 7: Engaging Students in Learning  

VA7: How does the candidate actively engage students to create meaning through 
interpreting art, developing works of art/design, and/or relating art to context?  

The Guiding Question 
The Guiding Question addresses how the candidate provides video evidence of engaging 
students in meaningful tasks and discussions to develop their conceptual 
understanding/application of interpreting art, developing works of art/design, and/or relating 
art to context. 

Key Concepts of Rubric  
For the following terms from the rubric, see the handbook glossary: 

 Engaging students in learning 

 Assets (personal, cultural, community) 

Primary Sources of Evidence : 

Video Clip(s) 

Instruction Commentary Prompt 3  

Note that for the Instruction Task, the commentary is intended to provide context for interpreting 
what is shown in the video. Candidates sometimes describe events that do not appear in the 
video or conflict with scenes from the video—such statements should not override evidence 
depicted in the video. 

Scoring Decision Rules  
► Multiple Criteria   Criterion 1 (primary): Engagement in learning tasks 

 Criterion 2: Connections between students' academic learning AND/OR assets 
(personal, cultural, community) and new learning 

 Place greater weight or consideration on the criterion 1 (engagement in learning 
tasks). 

► AUTOMATIC 1  None 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3 : 

 Primary Criterion: The clip(s) show that the students are engaged in learning tasks that 
provide opportunities for students to focus on creating meaning through interpreting art, 
developing works of art/design, and/or relating art to context. However, although these 
content understandings/applications of visual arts concepts are evident in conversations, 
they are addressed at a cursory level. For example, students can be seen engaged in 
meaningful studio work, but the candidate does nothing to further connect their work to 
the concepts/techniques being taught, nor to extend or deepen understandings as 
students work. 
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 If evidence meets the primary criterion at Level 4, and candidate has NO connection to 
research/theory, the rubric is scored at Level 3. 

Below 3  

Evidence that demonstrates performance below 3 : 

 The changes proposed by the candidate are not directly related to student learning. 

What distinguishes a Level 2 from a Level 3: At Level 2,  

 The changes address improvements in teaching practice that mainly focus on how the 
candidate structures or organizes learning tasks, with a superficial connection to student 
learning. There is little detail on the changes in relation to either the central focus or the 
specific learning that is the focus of the video clip(s). Examples include asking additional 
higher-order questions without providing examples, improving directions, repeating 
instruction without making significant changes based on the evidence of student learning 
from the video clips, or including more group work without indicating how the group work 
will address specific learning needs. 

 If a candidate's proposed changes have nothing to do with the central focus, this rubric 
cannot be scored beyond a Level 2. 

What distinguishes a Level 1 from a Level 2: At Level 1,  

 The changes are not supported by evidence of student learning from lessons seen or 
referenced in the clip(s). 

Above 3  

Evidence that demonstrates performance above 3: 

 The proposed changes relate to the central focus and explicitly address individual and 
collective needs that were seen in the video clip(s). 

 The changes in teaching practice are supported by research and/or theory. 

What distinguishes a Level 4 from a Level 3: At level 4,  

 The changes clearly address the learning needs of individuals in addition to the learning 
needs of the whole class in the video clip(s) by providing additional support and/or further 
challenge in relation to the central focus. Candidate should explain how proposed 
changes relate to each individual's needs. 

 The candidate explains how research or theory is related to the changes proposed. 
Candidates may cite research or theory in their commentary, or refer to the ideas and 
principles from the research; either connection is acceptable, as long as they clearly 
connect the research/theory to the proposed changes. 

 Scoring decision rules: To score at Level 4, the candidate must meet the primary 
criterion at Level 4 and make at least a fleeting, relevant reference to research or theory 
(meet the secondary criterion at least at Level 3). 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

 Explains how principles of research or theory support or frame the proposed changes. 
The justifications are explicit, well-articulated, and demonstrate a thorough 
understanding of the research/theory principles that are clearly reflected in the 
explanation of the changes. 
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Assessment Rubric 13: Student Understanding and 
Use of Feedback  

VA13: How does the candidate support focus students to understand and use the 
feedback to guide their further learning?  

The Guiding Question 
The Guiding Question addresses how the candidate explains how they will help focus 
students understand and use the feedback provided in order to improve their learning. 

Key Concepts of Rubric:  
 N/A 

Primary Sources of Evidence:  

Assessment Commentary Prompt 2c  

Evidence of Oral or Written Feedback 

Scoring Decision Rules  
► Multiple Criteria   N/A for this rubric 

► AUTOMATIC 1  None 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3 : 

 Candidate describes how the focus students will understand OR use feedback related to 
the learning objectives. This description needs to relate to the feedback given to one or 
more of the focus students. 

 The description should be specific enough that you understand what the candidate 
and/or students are going to do. Otherwise, it is vague and the evidence should be 
scored at Level 2.  

 Example for understanding feedback: Candidate reviews work with whole class 
focusing on common misunderstandings that explicitly includes content that one or 
more focus students were given feedback on. 

 Example for using feedback: Candidate asks focus students to revise work using 
feedback given and resubmit revised work. 

Below 3  

Evidence that demonstrates performance below 3 : 

 Opportunities for understanding or using feedback are superficially described or absent. 
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 syntax —The rules for organizing words or symbols together into phrases, clauses, 
sentences or visual representations. One of the main functions of syntax is to organize 
language in order to convey meaning.7 

7 Zwiers, J. (2008). Building academic language: Essential practices for content classrooms. San Francisco, CA: Jossey-Bass. 

 language supports —The scaffolds, representations, and pedagogical strategies 
teachers intentionally provide to help learners understand and use the concepts and 
language they need to learn within disciplines. The language supports planned within the 
lessons in edTPA should directly support learners to understand and use identified 
language demands (vocabulary and/or key phrases, language function and syntax or 
discourse) to deepen content understandings. 

Primary Sources of Evidence:  

Assessment Commentary Prompt 3  

Evidence of Student Language Use (student work samples and/or video evidence) 

Scoring Decision Rules  
► Multiple Criteria   N/A for this rubric 

► AUTOMATIC 1  None 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3: 

 The candidate explains and identifies evidence that the students used or attempted to 
use the language function AND one additional language demand (vocabulary and/or key 
phrases, syntax, or discourse). Note: The language demands discussed in the 
Assessment Commentary do not have to be the same as those discussed in Task 1. 

 It is not sufficient for the candidate to reference an artifact and make a general statement 
that, for example, "As seen in the work sample, the student used the vocabulary when 
writing the artist statement." The candidate must explain how the students used the 
identified language and reference or identify an example of that use from the artifact, 
e.g., "All students demonstrated an understanding of vocabulary words "primary, 
secondary," and "warm and cool colors." Most students also demonstrated an 
understanding of the term "tertiary." In clip 1, students explain primary, secondary, and 
tertiary colors as they mix watercolors (3:35). All students explained primary and 
secondary accurately but some struggled to explained tertiary. Clip 2 shows most 
students explaining (function) why they chose warm or cool colors for their painting and 
explaining how colors were mixed (2:10–3:30). Only six students used the term tertiary 
and five didn't know if they used warm or cool colors so could not explain their choice. 
Additional written evidence from artist statements and art journal indicates most students 
were confident using 4/5 vocabulary terms, but only half could explain if and why they 
chose warm or cool colors." 
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What distinguishes a Level 5 from a Level 4:  At Level 5, the candidate meets Level 4 
AND 

 Explains and provides evidence that students with distinct language needs are using the 
language for content learning. 

 








