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SPECIAL EDUCATION LEARNING SEGMENT FOCUS: 

Candidate's instruction should provide access to the curriculum content reflected in the 
learning segment and support the focus learner, as needed, to learn the content/skills and 
demonstrate his/her learning. 
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Above 3 

Evidence that demonstrates performance  above Level 3.  For the learning segment:  

�ƒ The following are consistently aligned with each other for the focus learner: related IEP 
goal, the learning goal, lesson objectives, specific planned supports, and learning tasks 
and materials. As appropriate, these are related to relevant state standards. 

�ƒ The lesson objectives and/or the specific planned supports are appropriately sequenced 
to move the focus learner toward meeting the learning goal. For some learners, the 
lesson objectives may be the same or nearly the same across all lessons because of a 
slow rate of learning for a specific learning goal. In these cases, the planned supports 
should be sequenced, perhaps with only minor changes from lesson to lesson contingent 
upon signs of learning progress. 

�ƒ Lesson objectives include clearly defined, measurable outcomes. 

�ƒ Plans for instruction include specific strategies to move the learner toward greater 
independence (maintenance, generalization, and/or learner directed/controlled 
application of knowledge or skills). 

What distinguishes a Level 4 from a Level 3: At Level 4: 

�ƒ The order of the lesson objectives or description of increasing or decreasing the specific 
planned supports is reasonable in terms of moving the focus learner along a path toward 
meeting the learning goal. 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets all of 
Level 4 AND 

�ƒ For the learning goal , specific strategies in the lesson plans are deliberately selected or 
designed to build the focus learner's independence skills (maintenance, 
generalization, and/or learner directed/ controlled application of knowledge or 
skills ). Identifying/naming the strategy is not sufficient. The candidate must clearly 
describe how the pedagogical or support strategies and/or materials are sequenced 
across lessons to progressively move the learner toward more independent learning 
and/or performance. For young learners and learners with severe and profound 
learning challenges, this may take the form of expressing a preference by making 
choices between alternatives, learning to communicate wishes or needs, reducing 
prompt dependence, using alternative or augmentative communication to select an 
activity, picking out what to put on first when going outside, etc. 
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�ƒ The focus learner is supported to move toward developing the ability to self-manage 
supports. 

What distinguishes a Level 4 from a Lev el 3: At Level 4, 

�ƒ The learning tasks and specific planned supports reflect appropriate levels of challenge 
as well as individual strengths and needs and interests. To demonstrate challenge, the 
candidate needs to plan to probe a little ahead of where the lesson objectives are set. 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND ALSO 

�ƒ Plans call for the focus learner to move toward using knowledge of his/her strengths and 
needs to self-manage the supports or challenges. For young learners or learners with 
severe and profound learning challenges, this may take the form of reducing prompt 
levels; fading error correction; teaching the learner to request assistance, complete 
tasks or activities using a picture checklist, using a communication board to express 
preferences; etc. 
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�ƒ There is little or no justification of instruction and support strategies OR the candidate's 
justification is characterized by minimal support and expectations of low performance 
due to the learner's cultural or linguistic backgrounds, disability label, challenges external 
to school, or lack of family support. 

What distinguishes a Level 2 from a Level 3: At Level 2, 

�ƒ Candidate justifies instruction and support strategies for the learning goal by referring to 
the focus learner's needs, but not in specific detail, OR by using vague or unclear 
references to research and/or theory. "Vague or unclear" means that the candidate might 
cite research or theory, but the scorer has to do the work to match the reference to what 
the candidate is doing. 

What distinguishes a Level 1 from a Level 2: At Level 1, 

�ƒ There is no justification for instruction or support strategies for the learning goal. 

Automatic Score of 1 is given when: 

�ƒ Candidate's justification of learning tasks for the learning goal includes a pattern �
representing a deficit view of a learner or his/her background.� 

Above 3 

Evidence that demonstrates performance  above 3:  

�ƒ The candidate clearly uses consideration of the focus learner's strengths and needs as 
well as research or theory to inform planning instruction and specific supports for the 
learning goal. 

�ƒ The justification of instruction and specific support strategies addresses support for the 
learner to move toward developing maintained, generalized, or self-directed use of 
knowledge or skills. 

What distinguishes a Level 4 from a Level 3: At Level 4, 

�ƒ The candidate provides some details about how the learner strengths and needs are 
reflected in the instructional and specific support strategies. 

�ƒ The candidate clearly explains how research and/or theory informs the decisions related 
to planned instructional strategies or specific supports. Candidates may cite research or 
theory in their commentary, or refer to the ideas and principles from the research; either 
connection is acceptable, as long as they clearly connect the research/theory to their 
planned instruction and/or specific support for the focus learner. 

�ƒ Example: Candidate describes plans for systematic instruction or use of a direct 
instruction curriculum, making an explicit connection to research supporting 
mathematics instruction that is explicit and systematic (models of proficient problem 
solving, guided practice, corrective feedback, and frequent cumulative review). 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND ALSO 

�ƒ For the learning goal, the candidate explains how specific instructional and support 
strategies increase learner independence, i.e., maintenance, generalization, and/or self-
directed use of knowledge or skills for the focus learner. 
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Above 3 

Evidence that demonstrates performance  above 3:  

�ƒ Specific examples of communication supports assist the focus learner in using the 
identified expressive and/or receptive communication skill to engage in the learning task 
or to demonstrate learning. 

�ƒ The candidate describes how strategies to support communication assist the learner in 
moving toward maintained or generalized use of the targeted communication skill. 

What distinguishes a Level 4 from a Level 3: At Level 4, 

�ƒ The candidate provides specific examples of communication supports, which will assist 
the focus learner in using the communication skill to participate in learning tasks and/or 
demonstrate learning related to the learning goal. 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

�ƒ Describes how strategies to support communication assist the learner in moving toward 
maintained or generalized use of the identified communication skill. 
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Scoring Decision Rules� 
�y ��Multiple Criteria �ƒ N/A 

�y ��AUTOMATIC 1 �ƒ N/A 

�y ��NOTE �ƒ If there are no lesson objectives for the learning goal, look at the learning goal and 
decide if it is expressed in clearly defined measurable terms. If the learning goal is 
expressed in measurable terms and is assessed accordingly in each lesson, assume 
that it is meant to be a lesson objective for all lessons. 

Unpacking Rubric Levels 

Level 3 

Evidence that demonstrates performance at  Level 3 :  

�ƒ The baseline data (described in planning commentary prompts 2a–d), daily assessment 
records, and other planned assessments are aligned to all lesson objectives and provide 
evidence to monitor the focus learner's progress relative to the learning goal at various 
points within the learning segment. Note that a pre-test is acceptable baseline data but is 
not required. 

Below 3 

Evidence that demonstrates performance  below 3 :  

�ƒ The planned assessments will yield insufficient evidence to monitor the focus learner's 
progress toward the lesson objectives within the learning segment for the learning goal. 

What distinguishes a Level 2 from a Level 3: At Level 2, 

�ƒ There is alignment between most assessments (including the daily assessment records) 
and the lesson objectives, but some are not aligned OR the assessments and lesson 
objectives measure the same general knowledge or skill, but not the specific knowledge 
or skill. This will result in limited evidence for monitoring progress toward the lesson 
objectives. OR 

�ƒ Some lesson objectives are not assessed. 

What distinguishes a Level 1 from a Level 2: At Level 1, 

�ƒ The daily assessment records and other assessments are not aligned to the lesson 
objectives and therefore will provide little or no evidence of progress toward the 
learning goal. 

Above 3 

Evidence that demonstrates performance  above 3:  

�ƒ The baseline data, daily assessment records, and other planned assessments are 
aligned to all lesson objectives and provide evidence to monitor the focus learner's 
progress relative toward the learning goal at various points within the learning segment. 

�ƒ The set of assessments provide appropriate levels of challenge and support for the focus 
learner, considering specific strengths and needs of the focus learner related to the 
lesson objectives and learning goal. 

�ƒ Plans include involving the focus learner in monitoring his/her own progress in �
developmentally appropriate ways.� 
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�ƒ Candidate-learner interactions  focus on control of learner behavior in ways that that limit  
opportunities for the focus learner to engage in learning.  If the learner(s) have a 
behavioral  management plan, then the learning environment  should  be appropriately  
controlling behavior to support engagement in instruction.  At this  level, however, the 
learning environment controls the focus learner's behavior so much that the learner is  
unable to participate in instruction in a meaningful way and/or to demonstrate learning for  
the learning goal.  

�ƒ The learning environment provides minimal support for progress toward the lesson 
objectives for the learning goal. 

What distinguishes a Level 1 from a Level 2: At Level 1, there are two different ways 
that evidence is scored: 

1.� The candidate shows disrespect for any learner in the video. 

2.� Disruptive/disrespectful behavior consistently interferes with instruction in the videotape. 
This may or may not be a focus learner's behavior, but may be that of another learner. 

Automatic Score of 1 is given when: 

�ƒ Candidate does not respond to safety issues in a timely manner. Safety issues include 
emotional or physical threats. 

Above 3 

Evidence that demonstrates performance  above  3: In the clip(s):  

�ƒ There is evidence of a learning environment where the focus learner is appropriately 
supported and challenged to move beyond his/her current level of knowledge or 
performance and/or offered opportunities to engage in purposeful, independent behavior 
in relation to the learning goal. 

What distinguishes a Level 4 from a Level 3: At Level 4, 

�ƒ The environment described in the commentary, and verified with video evidence, shows 
that the candidate facilitates a positive learning environment that provides both support 
and challenge for the focus learner related to the lesson objectives for the learning goal. 
At this level the environment not only supports learning but "challenge[s] students to 
stretch just beyond their current performance level, without creating challenges that are 
unobtainable"7. 

7 The IRIS Center for Training Enhancements. Star Legacy Modules. (n.d.) Universal Design for Learning: Creating a Learning 
Environment that Challenges and Engages All Students. Retrieved from: http://iris.peabody.vanderbilt.edu/udl/chalcycle.htm 

What distinguishes a Level 5 from a Level 4: At Level 5, 

�ƒ The candidate also offers opportunities for the focus learner to learn or engage in goal-
directed, self-regulated, autonomous behavior relative to the learning goal. 
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What distinguishes a Level 4 from a Level 3: At Level 4, instructional strategies, supports 
and materials seen in the clip(s) for the learning goal: 

�ƒ Capitalize on the focus learner's strengths relative to the lesson objectives, in addition 
to being appropriate to the learner's needs. 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

�ƒ Instructional strategies, supports, or materials focus on developing the focus learner's 
skills related to self-directing or self-regulating his/her own learning, behavior, or 
performance. The strategies include, but are not limited to, using self-managed cues or 
prompts (auditory, visual, tactile) to regulate behavior, self-instruction, self-monitoring, 
self-evaluation, self-reinforcement9 and self-correction. 

9 Wehmeyer. M. (2002, September). Promoting the self-determination of students with severe disabilities. CEC Today. 
Retrieved from:  http�V://files.eric.ed.gov/fulltext/ED470522.pdf  
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