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What distinguishes a Level 1 from a Level 2: At Level 1,

The candidate is focused on teaching memorization of facts or following prescribed
procedures for an "inquiry" with no opportunities for students to collect, analyze, and
interpret data to adjust their understandings.

Automatic Score of 1 is given when:

There is a pattern of significant content inaccuracies that will lead to student
misunderstandings. Content flaws in the plans or instructional materials are significant
and systematic, and interfere with student learning.

Standards, objectives, learning tasks, and materials are not aligned with each other.
There is a pattern of misalignment across two or more lessons. If one standard or
objective does not align within the learning segment, this level of misalignment is not
significant enough for a Level 1.

Above 3
Evidence that demonstrates performance above Level 3:

Learning tasks are designed to support students to use both data and science concepts
to construct explanations of the phenomenon or reasonable predictions based on
patterns in evidence and/or data by the end of the learning segment.

What distinguishes a Level 4 from a Level 3: At Level 4,

In the commentary, the candidate addresses supporting students in constructing an
evidence- based explanation regarding a scientific phenomenon or in supporting
predictions with patterns in evidence and/or data. Be sure to pay attention to each
component of the subject-specific emphasis (learn science concepts, investigate a
phenomenon, generate explanations or support predictions by engagement in scientific
practices through inquiry).

The candidate uses this support to deepen student understanding of the central
focus .

What distinguishes a Level 5 from a Level 4: At Level 5,

The candidate supports students in not only constructing but also evaluating the fit of
evidence to a scientific explanation or prediction and what the students know about
the science concepts to revise or refine a claim about the phenomenon.
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Planning R ubric 2: Planning to Support Varied
Student Learning Needs

SCI2: How does the candidate use knowledge of his/her students to target support for
students to use science concepts and scientific practices during inquiry to explain or
make predictions about a real -world phenomenon?

The Guiding Question

The Guiding Question addresses how the candidate plans to support students in
relationship to students' characteristics. This includes using the candidate's understanding of
students to develop, choose, or adapt instructional strategies, learning tasks and materials.

Key Concepts of Rubric:

Planned Supports include instructional strategies, learning tasks and materials, and other
resources deliberately designed to facilitate student learning of the central focus.

Primary Sources of Evidence:
Context for Learning Information (required supports, modifications, or accommodations)
Planning Commentary Prompts 2 and 3

Strategic review of Lesson Plans and Instructional Materials to clarify planned supports

Scoring Decisi on Rules
» Multiple Criteria N/A for this rubric

» AUTOMATIC 1 Planned support according to requirements in IEP or 504 plans is completely
missing. The automatic 1 is only related to the support for IEP or 504 plans, not for
students with other learning needs.

If there are no students with IEPs or 504 plans, then this criterion is not applicable.

Unpacking Rubric Levels

Level 3
Evidence that demonstrates performance at Level 3

Candidate explains how planned supports for students address the learning needs of the
whole class while assisting them in achieving the learning objectives.

Candidate addresses at least one of the requirements from IEPs and 504 plans as
described in the Context for Learning Information.

Requirements must be explicitly addressed in the commentary and/or the Planning
Task 1 artifacts. List of requirements and/or accommodations in the Context for
Learning Information document is not sufficient by itself.
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What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4
AND

Identifies possible preconceptions, errors, or misconceptions associated with the central
focus, and describes specific strategies to identify and respond to them.

If the plans and commentary attend to preconceptions, errors, or misconceptions
without also satisfying Level 4 requirements, this is not sufficient evidence for
Level 5.
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Unpacking Rubric Levels

Level 3
Evidence that demonstrates performance at Level 3 : In the clips:

The candidate's interactions with students are respectful, demonstrate rapport (evidence
of relationship between the candidate and students and/or ease of interaction that goes
back and forth based on relevance or engaged conversation), and students
communicate easily with the candidate.

There is evidence that the candidate facilitates a positive learning environment wherein
students are willing to answer questions and work together in task-related interactions
and where criticism of responses does not inhibit discussion.

There is evidence of mutual respect among students. Examples include attentive
listening while other students speak, respectful attention to another student's idea (even
if disagreeing), working together with a partner or group to accomplish tasks.

Below 3
Evidence that demonstrates performance below 3 : The clips:

Do not exhibit evidence of positive relationships and interactions between the candidate
and students.

Reveal a focus on classroom management and maintaining student behavior and
routines rather than engaging students in learning.

What distinguishes a Level 2 from a Level 3: At Level 2,

Although clips reveal the candidate's respectful interactions with students, there is an
emphasis on candidate's rigid control of student behaviors, discussions, and other
activities in ways that limit and do not support learning. For example, in a "discussion”,
the students are saying a word or two followed by the candidate providing the detailed
explanations so that students do not get practice in trying out their ideas or in discovering
and correcting errors in thinking.

What distinguishes a Level 1 from a Level 2: At Level 1, there are  two different ways
that evidence is scored:

1. The clips reveal evidence of candidate-student or student-student interactions that
discourage student contributions, disparage the student(s), or take away from learning.

2. The classroom management is so weak that the candidate is not able to or does not
successfully redirect students, or the students themselves find it difficult to engage in
learning tasks because of disruptive behavior. Disruptive behavior should be considered
in relation to the intended classroom learning environment and classroom management
approach.

Note: Classroom management styles vary. Video clips that show classroom
environments where students are productively engaged in the learning task should not
be labeled as disruptive. Examples of this may include students engaging in discussion
with peers, speaking without raising their hands, or being out of their seats.

Automatic 1:

The clip(s) include situations with safety issues posing an immediate danger to students
that are not addressed by the candidate.
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Assessment Rubric 12: Providing Feedback to Guide
Learning

SCI12: What type of feedback does the candidate provide to focus students?

The Guiding Question

The Guiding Question addresses the evidence of feedback provided to the focus students.
Feedback may be written on the three student work samples or provided in a video/audio
format. The feedback should identify what students are doing well and what needs to
improve in relation to the learning objectives.

Key Concepts of Rubric:

Significant content inaccuracies—Content flaws in the feedback are significant and
systematic, and interfere with student learning

Developmentally inappropriate feedback—Feedback addressing concepts, skills, or
procedures well above or below the content assessed (without clearly identified need)
OR feedback that is not appropriate for the developmental level of the student (e.g.,
lengthy written explanations for English learners or feedback to a student with an
explanation that references a concept later in the curriculum).

Primary Sources of Evidence:
Evidence of feedback (written, audio/video)

Assessment Commentary Prompts 1a, 2a —b

Scoring Decision Rules

» Multiple Criteria N/A
» AUTOMATIC 1 One or more content errors in the feedback that will mislead student(s) in significant
ways
No evidence of feedback for one or more focus students
» Preponderance You must apply the preponderance of evidence rule when the focus students receive
of Evidence varying types of feedback. For example, when the candidate provides feedback on

both strengths and needs for 2 out of the 3 focus students, this example would be
scored at a level 4 according to the preponderance of evidence rule.
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There is no evidence of feedback for the analyzed assessment for one or more focus
students. This includes when there is only a description of feedback in the commentary
rather than actual feedback (video, audio or written) presented to the focus student(s) as
presented on the work samples, an audio file, or in a video clip from Task 2 with time-
stamp reference.

Above 3
Evidence that demonstrates performance above 3:

Feedback is specific and is related to assessed learning objectives, and addresses
students’ strengths AND needs.

What distinguishes a Level 4 from a Level 3: At Level 4,

Specific feedback addresses both strengths and needs. For example, the candidate
would write, "The objectives for the lab experiment are written well, but you need to
justify your predictions using science concepts or data collected.”

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4
AND

The feedback for at least one focus student includes:

A strategy to address a specific learning need, including the need for a greater
challenge. For example, "You got the right answer. Make sure you slow down and
show all of your work so that if you don't get the right answer, I'll be able to help you
figure out where you went wrong."

OR

A meaningful connection to experience or prior learning. For example, the candidate
refers back to a prior physics lesson: "l want you to visualize the new situation as you
did in the problem you solved yesterday, to be able to compare the two different
scenarios. Then sketch the situation and label all the forces present before you work
on solving it. This will help you see the problem as you solve it."
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Below 3
Evidence that demonstrates performance below 3 :

The next steps are not directly focused on student learning needs that were identified in
the analysis of the assessment.

Candidate does not explain how next steps are related to student learning.
What distinguishes Level 2 from Level 3: At Level 2,

The next steps are related to the analysis of student learning and the standards and
learning objectives assessed. For example, the candidate would state, "As seen in the
submitted student work samples (comparison worksheet and lab reports), the students
have mastered the difference between meiosis and mitosis and so the next logical step
would be a quiz over these concepts."

The next steps address improvements in teaching practice that mainly focus on how the
candidate structures or organizes learning tasks, with a superficial connection to student
learning. There is little detail on the changes in relation to the assessed student learning.
Examples include repeating instruction or focusing on improving conditions for learning
such as pacing or classroom management, with no clear connections to how changes
address the student learning needs identified.

What distinguishes Level 1 from Level 2:  There are three different ways that evidence is
scored at Level 1:

1. Next steps do not follow from the analysis.
2. Next steps are unrelated to the standards and learning objectives assessed.

3. Next steps are not described in sufficient detail to understand them, e.g., "more
practice" or "go over the test."

Above 3
Evidence that demonstrates performance above 3:

Next steps are based on the assessment results and provide scaffolded or structured
support that is directly focused on specific student learning needs related to conceptual
understanding, use of scientific practices during inquiry, and evidence-based argument
about a scientific phenomenon.

Next steps are supported by research and/or theory.
What distinguishes Level 4 from Level 3: At Level 4,

The next steps are clearly aimed at supporting specific student needs for either
individuals (2 or more students) or groups with similar needs related to one or more of
the three areas of science learning (conceptual understanding, use of scientific practices
during inquiry, AND/OR evidence-based explanations of or reasonable predictions about
a real-world phenomenon). Candidate should be explicit about how next steps will
strategically support individuals or groups and explain how that support will address each
individual or group's needs in relation to the area of science learning (conceptual
understanding, use of scientific practices during inquiry, AND evidence-based
explanation of or reasonable prediction about a real-world phenomenon).
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The candidate discusses how the research and/or theory is related to the next steps in
ways that make some level of sense given the students and central focus. They may cite
the research or theory in their discussion, or they may refer to the ideas from the
research. Either is acceptable, as long as they clearly connect the research/theory to
their next steps. For example, the candidate would state, "The five students who have
mastered lighting the Bunsen burner will use this skill to demonstrate for their classmates
a study of convection currents in our geology class. The students will heat water in a
beaker, add pepper flakes, and all will record the motion that the pepper flakes follow
(rising with the less dense, heated water from the bottom of the beaker, close to the heat
source to the top of the beaker where the water cools and becomes more dense, and
sinking, again, along with the more dense water) thus applying the theory of active
learning (Bonwell, 1991). This bonus activity will support the students' lab proficiency and
will reinforce the skill that the others will need to master as we move into the follow unit
that is more chemistry-based and will definitely use more lab equipment.”

Scoring decision rules: To score at Level 4, the candidate must meet the primary
criterion at Level 4 and make at least a fleeting, relevant reference to research and/or
theory (meet the second criterion at least at Level 3).

What distinguishes Level 5 from Level 4: At Level 5,

The next steps are clearly aimed at supporting specific student needs for individuals
AND groups with similar needs related to one or more of the three areas of science
learning (conceptual understanding, use of scientific practices during inquiry AND
evidence-based explanations of or reasonable predictions about a real-world
phenomenon). Candidate should be explicit about how next steps will strategically
support individuals AND groups and explain how that support will address each

Copyright © 2018 Board of Trustees of the Leland Stanford Junior University. 430f 43
All rights reserved.



	Understanding Rubric Level Progressions
	Overview
	Scoring Decision Rules

	Planning Rubric 1: Planning for Scientific Understandings
	The Guiding Question
	Key Concepts of Rubric:
	Science Terms Central to the edTPA:
	Scoring Decision Rule
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Planning Rubric 2: Planning to Support Varied Student Learning Needs
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Planning Rubric 3: Using Knowledge of Students to Inform Teaching and Learning
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Planning Rubric 4: Identifying and Supporting Language Demands
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Planning Rubric 5: Planning Assessments to Monitor and Support Student Learning
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Instruction Rubric 6: Learning Environment
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Instruction Rubric 7: Engaging Students in Learning
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Instruction Rubric 8: Deepening Student Learning
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Instruction Rubric 9: Subject-Specific Pedagogy: Analyzing Evidence and/or Data
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Instruction Rubric 10: Analyzing Teaching Effectiveness
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Assessment Rubric 11: Analysis of Student Learning
	The Guiding Question
	Key Concepts of Rubric:
	Scoring Decision Rules
	Unpacking Rubric Levels
	Level 3
	Below 3
	Above 3


	Assessment Rubric 12: Providing Feedback to Guide Learning
	The Guiding Question

	Assessment Rubric 13: Student Understanding and Use of Feedback
	The Guiding Question

	Assessment Rubric 14: Analyzing Students' Language Use and Science Learning
	The Guiding Question

	Assessment Rubric 15: Using Assessment to Inform Instruction
	The Guiding Question


