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Planning Rubric  2: Planning to Support Varied 
Student Learning Needs  

ELA2:  How does the candidate use knowledge of his/her students to target support for 
students to construct meaning from, interpret, or respond to complex text?  

The Guiding Question 
The Guiding Question addresses how the candidate plans to support students in 
relationship to students' characteristics. This includes using the candidate's understanding of 
students to develop, choose, or adapt instructional strategies, learning tasks and materials. 

Key Concepts of Rubric:  
�ƒ Planned Supports include instructional strategies, learning tasks and materials, and other 

resources deliberately designed to facilitate student learning of the central focus. 

Primary Sources of Evidence:  

Context for Learning Information (required supports, modifications, or accommodations)  

Planning Commentary Prompts 2 and 3  

Strategic review of lesson plans and instructional materials to clarify planned supports. 

Scoring Decision Rules  
�y ��Multiple Criteria  �ƒ N/A for this rubric 

�y ��AUTOMATIC 1 �ƒ Planned support according to requirements in IEP or 504 plans is completely 
missing. 

�ƒ If there are no students with IEPs or 504 plans, then this criterion is not applicable. 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3 : 

�ƒ Candidate explains how planned supports for students address the learning needs of the 
whole class while assisting them in achieving the learning objectives. 

�ƒ Candidate explicitly addresses at least one of the requirements from IEPs and 504 plans 
as described in the Context for Learning Information. 

�ƒ Requirements must be explicitly addressed in the commentary and/or the Planning Task 
1 artifacts. List of requirements and/or accommodations in the Context for Learning 
Information document is not sufficient by itself. 
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Planning Rubric  4: Identifying and Supporting 
Language Demands  

ELA4:  How does the candidate identify and support language demands associated with a 
key English Language Arts learning task?  

The Guiding Question 
The Guiding Question focuses on how the candidate describes the planned instructional 
supports that address the identified language demands for the learning task. 

Key Concepts of Rubric:  
Use the definitions below and the subject -specific Academic Language handout to 
further clarify concepts on Rubric 4.  

�ƒ language demands —Specific ways that academic language (vocabulary, functions, 
discourse, syntax) is used by students to participate in learning tasks through reading, 
writing, listening, and/or speaking to demonstrate their disciplinary understanding. 

�ƒ language functions —Purpose for which language is used. The content and language 
focus of the learning task, often represented by the active verbs within the learning 
outcomes. Common language functions in English Language Arts include identifying 
main ideas and details; describing characters and plots; interpreting informational or 
poetic text; analyzing an author's purpose, message, and language choice, mood, tone, 
or other literary strategies; comparing ideas within and between texts. 

�ƒ vocabulary —Words and phrases that are used within disciplines including: (1) words 
and phrases with subject-specific meanings that differ from meanings used in everyday 
life (e.g., table); (2) general academic vocabulary used across disciplines (e.g., compare, 
analyze, evaluate); and (3) subject-specific words defined for use in the discipline. 

�ƒ discourse— How members of the discipline talk, write, and participate in knowledge 
construction, using the structures of written and oral language. Discipline-specific 
discourse has distinctive features or ways of structuring oral or written language (text 
structures) or representing knowledge visually that provide useful ways for the content to 
be communicated. In English Language Arts, language structures include text structures, 
writing processes, developing and/or presenting speeches, or dramatic readings; and 
sets of characteristics of genres. If the language function is analyze plot, then 
appropriate language structures include exposition, rising action, climax, falling action 
and denouement. If the language function is to persuade, then appropriate language 
structures include claims, supporting evidence, and counterarguments. 

�ƒ syntax—The rules for organizing words or symbols together into phrases, clauses, 
sentences or visual representations. One of the main functions of syntax is to organize 
language in order to convey meaning. 

�ƒ language supports —The scaffolds, representations, and pedagogical strategies 
teachers intentionally provide to help learners understand, and use the concepts and 
language they need to learn within disciplines. The language supports planned within the 
lessons in edTPA should directly support learners to understand and use identified 
language demands (vocabulary, language function, and syntax or discourse) to deepen 
content understandings. 
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What distinguishes a Level 1 from a Level 2:  At Level 1, 

�ƒ There is a pattern of misalignment between the language demand(s) and the language 
supports identified. For example, the language function is listed as compare/contrast, but 
the language task requires students to present an argument justifying a character's 
perspective. Support for constructing the argument includes sentence frames. 

OR 

�ƒ Language supports are completely missing. 

Above 3  

Evidence that demonstrates performance above 3: 

�ƒ The candidate describes other language demands in addition to function AND 
vocabulary (discourse and/or syntax). 

�ƒ The supports specifically address the language function, vocabulary, and at least one 
other language demand (syntax or discourse) in relation to the use of the language 
function in the context of the chosen task. 

What distinguishes a Level 4 from a Level 3:  At Level 4, 

�ƒ The candidate identifies specific planned language supports and describes how supports 
address each of the following: vocabulary, the language function, and at least one other 
language demand (syntax, and/or discourse). 

�ƒ Supports are focused (e.g., provide structures or scaffolding) to address specific 
language demands, such as sentence starters (syntax or function); modeling how to 
construct an argument, explanation, or paragraph using a think aloud (function, 
discourse); graphic organizers tailored to organizing text (discourse or function); 
identifying critical elements of a language function using an example; or more in-depth 
exploration of vocabulary development (vocabulary mapping that includes antonym, 
synonym, student definition and illustration). 

What distinguishes a Level 5 from a Level 4:  At Level 5, the candidate meets all of 
Level 4 AND 

�ƒ The candidate includes and explains how one or more of the language supports are 
either designed or differentiated to meet the needs of students with differing language 
needs. 

 









edTPA URLP 
Secondary English Language Arts 

 





















edTPA URLP 
Secondary English Language Arts 

 

Copyright © 2018 Board of Trustees of the Leland Stanford Junior University.  27 of 42 
All rights reserved.  

Instruction Rubric  10: Analyzing Teaching 
Effectiveness  

ELA10:  How does the candidate use evidence to evaluate and change teaching practice 
to meet students' varied learning needs?  

The Guiding Question 
The Guiding Question addresses how the candidate examines the teaching and learning in 
the video clips and proposes what s/he could have done differently to better support the 
needs of diverse students. The candidate justifies the changes based on student needs and 
references to research and/or theory. 

Key Concepts of Rubric:  
�ƒ N/A 

Primary Sources of Evidence:  

Instruction Commentary Prompt 5  

Video Clips (for evidence of student learning) 

Scoring Decision Rules  
�y ��Multiple Criteria  �ƒ Criterion 1 (primary): Proposed changes 

�ƒ Criterion 2: Connections to research/theory 
�ƒ Place greater weight or consideration on criterion 1 (proposed changes). 

�y��  AUTOMATIC 1 �ƒ None 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3 : 

�ƒ Primary criterion: The proposed changes address the central focus and the candidate 
explicitly connects those changes to the learning needs of the class as a whole. 

�ƒ Proposed changes noted by the candidate should be related to the lessons that are 
seen or referenced in the clips, but do not need to be exclusively from what is seen in 
the clips alone. This means that since only portions of the lessons will be captured by 
the clips, candidates can suggest changes to any part of the lesson(s) referenced in 
the clips, even if those portions of the lesson(s) are not depicted in the clips. 

�ƒ Secondary criterion: The candidate refers to research or theory in relation to the plans to 
support student learning. The connections between the research/theory and the tasks 
are vague/not clearly made. 

�ƒ If evidence meets the primary criterion at Level 3, the rubric is scored at Level 3 regardless 
of the evidence for the secondary criterion . 

�ƒ If evidence meets the primary criterion at Level 4, and candidate has NO connection to 
research/theory, the rubric is scored at Level 3. 
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Assessment Rubric  15: Using Assessment to Inform 
Instruction  

ELA15:  How does the candidate use the analysis of what students know and are able to 
do to plan next steps in instruction?  

The Guiding Question 
The Guiding Question addresses how the candidate uses conclusions from the analysis of 
student work and research or theory to propose the next steps of instruction. Next steps 
should be related to the standards/objectives assessed and based on the assessment that 
was analyzed. They should also address the whole class, groups with similar needs, and/or 
individual students. 

Key Concepts of Rubric:  
�ƒ N/A 

Primary Sources of Evidence:  

Assessment Commentary Prompt 4  

Scoring Decision Rules  
�y ��Multiple Criteria  �ƒ Criterion 1 (primary): Next steps for instruction 

�ƒ Criterion 2: Connections to research/theory 
�ƒ Place greater weight or consideration on criterion 1 (next steps for instruction). 

�y ��AUTOMATIC 1 �ƒ None 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3: 

�ƒ Primary Criterion: The next steps focus on support for student learning that is general for 
the whole class, not specifically targeted for individual students. The support addresses 
learning related to the learning objectives that were assessed. 

�ƒ Secondary Criterion: The candidate refers to research or theory when describing the next 
steps. The connections between the research/theory and the next steps are vague/not 
clearly made. 

�ƒ If evidence meets the primary criterion at Level 3, the rubric is scored at Level 3 regardless 
of the evidence for the secondary criterion . 

�ƒ If evidence meets the primary criterion at Level 4, and candidate has NO connection to 
research/theory, the rubric is scored at Level 3. 

Below 3  

Evidence that demonstrates performance below 3 : 

�ƒ The next steps are not directly focused on student learning needs that were identified in 
the analysis of the assessment. 
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