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edTPA URLP 
Middle Childhood History/Social Studies 

Á "Middle level teacher candidates develop and administer assessments and use them as 
formative and summative tools to create meaningful learning experiences by effectively 
judging prior learning, implementing effective lessons, reflecting on young adolescent 
learning, and adjusting instruction based on the knowledge gained." 

Á "Middle level teacher candidates understand how to motivate all young adolescents and 
facilitate their learning through a wide variety of developmentally responsive materials 
and resources." 

The chart below reveals where the Middle Childhood indicators identified above are 
reflected in rubric criteria (by number) and where the secondary handbook rubric criteria 
already address AMLE Performance Standards and other subject-specific pedagogical 
standards. 

Middle Childhood  
Indicators by Rubric 

Unmodified Criteria/Score Level 
Descriptors Consistent with AMLE 

Performance Standards 

Task 1 

Á Rubric 1 Planning for Content Understandings 
(Interdisciplinary connections) 

Á Rubric 3 Using Knowledge of Students to Inform 
Teaching and Learning (connections to 
development) 

Task 1 

Á Rubric 2 Planning to Support Varied Student 
Learning Needs 

Á Rubric 4 Identifying and Supporting Language 
Demands 

Á Rubric 5 Planning Assessments to Monitor and 
Support Student Learning 

Task 2 

Á Rubric 7 Engaging Students in Learning 
(connections to development) 

Á Rubric 10 Analyzing Teaching Effectiveness 
(connections to development) 

Task 2 

Á Rubric 6 Learning Environment 
Á Rubric 8 Deepening Student Learning 
Á Rubric 9 Subject-Specific Pedagogy 

Task 3 

Á Rubric 15 Using Assessment to Inform Instruction 
(connections to development) 

Task 3 

Á Rubric 11 Analysis of Student Learning 
Á Rubric 12 Providing Feedback to Guide Learning 
Á Rubric 13 Student Understanding and Use of 

Feedback 
Á Rubric 14 Analyzing Students' Language Use 

MIDDLE CHILDHOOD HISTORY/SOCIAL STUDIES LEARNING SEGMENT 
FOCUS: 

Candidate's instruction should support young adolescents in learning and using facts, concepts, 
and inquiry, interpretation or analysis skills to build and support arguments or conclusion about 
historical events or a social studies phenomenon. 
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edTPA URLP 
Middle Childhood History/Social Studies 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

Á ALSO identifies possible misconceptions associated with the central focus, and �
describes specific strategies to identify and respond to them.� 

Á If the plans and commentary attend to misconceptions or common 
misunderstandings without also satisfying Level 4 requirements, this is not sufficient 
evidence for Level 5. 
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edTPA URLP 
Middle Childhood History/Social Studies 

Planning Rubric 4: Identifying and Supporting
Language Demands 

MC HSS4: How does the candidate identify and support language demands associated
with a key history/social studies learning task? 

The Guiding Question 
The Guiding Question focuses on how the candidate describes the planned instructional 
supports that address the identified language demands for the learning task. 

Key Concepts of Rubric: 
Scorers should refer to the definitions below and the subject -specific Academic 
Language handout to further clarify concepts on Rubric 4. 

Á language demands —Specific ways that academic language (vocabulary, functions, 
discourse, syntax) is used by students to participate in learning tasks through reading, 
writing, listening, and/or speaking to demonstrate their disciplinary understanding. 

Á language functions —Purpose for which language is used. The content and 
language focus of the learning task represented by the active verbs within the learning 
outcomes. Common language functions in history/social studies include interpreting 
maps, graphs, and data tables; evaluating or interpreting an 
author/presenter/historian's purpose and message; analyzing arguments, describing 
causes of historical, economic, geographic, and political events; and defending 
arguments with evidence. 

Á discourse— How members of the discipline talk, write, and participate in knowledge 
construction, using the structures of written and oral language. Discipline-specific 
discourse has distinctive features or ways of structuring oral or written language (text 
structures) or representing knowledge visually that provide useful ways for the content to 
be communicated. In history/social studies, some examples of discourse include 
developing arguments orally or in writing (e.g., debates or argumentative essays), 
interpreting sources to use for evidence (e.g., primary or secondary sources), writing 
speeches or newspaper articles/editorials, or creating or interpreting graphic 
representations of data or information (e.g., maps, graphs). 

Á vocabulary —Words and phrases that are used within disciplines including: (1) words 
and phrases with subject-specific meanings that differ from meanings used in everyday 
life (e.g., table); (2) general academic vocabulary used across disciplines (e.g., compare, 
analyze, evaluate); and (3) subject-specific words defined for use in the discipline. 

Á syntax—The rules for organizing words or symbols together into phrases, clauses, 
sentences or visual representations. One of the main functions of syntax is to organize 
language in order to convey meaning. 

Á language supports —The scaffolds, representations, and pedagogical strategies 
teachers intentionally provide to help learners understand and use the concepts and 
language they need to learn within disciplines. The language supports planned within the 
lessons in edTPA should directly support learners to understand and use identified 
language demands (vocabulary and/or symbols, language function, and syntax or 
discourse) to deepen content understandings. 
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edTPA URLP 
Middle Childhood History/Social Studies 

Á This evidence is collected for all four areas (facts, concepts, inquiry, interpretations or 
analyses, and building arguments or conclusions) in every lesson OR the assessments 
correspond to a plan for the learning segment that builds understandings in one or more 
areas and uses that understanding to address other areas. 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

Á Describes how assessments are targeted and explicit in design to allow individuals or 
groups with specific needs to demonstrate their learning without oversimplifying the 
content. 

Á Strategic design of assessments goes beyond, for example, allowing extra time to 
complete an assignment or adding a challenge question. 
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edTPA URLP 
Middle Childhood History/Social Studies 

Unpacking Rubric Levels 

Level 3 

Evidence that demonstrates performance at  Level 3 :  

Á Primary Criterion: The clips show that the young adolescents are engaged in learning 
tasks that provide opportunities for them to focus on the skills of inquiry, interpretation or 
analysis of sources or accounts related to historical events or social studies phenomena. 
Although these content understandings are evident in conversations, they are addressed 
at a cursory level. For example, the candidate has the young adolescents review a 
primary source document and summarize the contents and determine the author's point 
of view. There is not yet an opportunity for young adolescents to build their own 
arguments or develop final conclusions with evidence on the point of view expressed by 
the author or the line of inquiry they might be pursuing individually or as a class. 

Á Secondary Criterion: The clips show the candidate making connections to young 
adolescents' prior academic learning to help them develop the new content or skills. 

Below 3 

Evidence that demonstrates performance  below 3 :  

Á Young adolescents are participating in tasks that provide little opportunity to inquire, 
interpret or analyze sources related to history/social studies events or topics. 

What distinguishes a Level 2 from a Level 3: At Level 2, 

Á







 
  

 

       
  

  

 
 

  

  
 

 

   
 

 

  

 

 
   

    
 

  

  
 

    
  

 

    
  

  
 

 

   
  

  
 

  

 

edTPA URLP 
Middle Childhood History/Social Studies 

What distinguishes a Level 2 from a Level 3: At Level 2, 

Á The candidate asks questions that elicit right/wrong or yes/no answers and do little to 
encourage students to think about the content being taught. 

What distinguishes a Level 1 from a Level 2: At Level 1, 

Á There are few opportunities shown in the clips where students were able to express 
ideas. 

Automatic Score of 1 is given when: 

Á There is a pattern of significant content inaccuracies that will lead to student� 
misunderstandings.� 

Á The candidate makes a significant error in content (e.g., introducing an inaccurate 
definition of a central concept before students work independently) that is essential to the 
central focus or a key standard for the learning segment. 

Above 3 

Evidence that demonstrates performance above 3:  

Á In the clips, the candidate uses student ideas and thinking to develop their abilities to 
inquire, analyze or interpret history/social studies sources and/or accounts or to build 
arguments or conclusions. This may also include supporting students ' abilities to 
evaluate their own learning. 

What distinguishes a Level 4 from a Level 3: At Level 4, 

Á The candidate elicits and follows up on student responses to encourage student or 
his/her peers to explore or build on the ideas expressed. 

Á The candidate uses this strategy to develop students' inquiry, analyses or interpretations 
of history/social studies sources and/or accounts or to develop students' ability to build 
arguments or conclusions. 

Á Examples of "building on student responses" include referring to a previous student 
response in developing a point, a claim or part of a conclusion; calling on the student to 
elaborate on what s/he said; posing questions to guide a student discussion; asking a 
student to summarize a lengthy discussion or rambling explanation; and asking another 
student to respond to a student comment, ask a question or answer a question posed by 
a student to move instruction forward. 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets all of 
Level 4 AND 

Á There is evidence in the clips that the candidate structures and supports student-student 
conversations and interactions that facilitate students' ability to evaluate their own 
interpretations, analyses, arguments, or conclusions and self-monitor their learning. 
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edTPA URLP 
Middle Childhood History/Social Studies 

These activities can be done within a whole class context, small groups, or 
individually. 

Below 3 

Evidence that demonstrates performance  below 3 :  

Á In the clips, the candidate is directing the learning in such a manner that the young 
adolescents are not being given the opportunity to interpret or examine sources to find 
evidence to develop or support arguments or conclusions. Instead, the candidate is 
focusing on teaching facts or presenting interpretations that are not generated by the 
students. 

What distinguishes a Level 2 from a Level 3: At Level 2, 

Á The candidate centers their instruction on interpreting a source or explaining how to 
develop an argument or the development of a particular argument or conclusion, while 
minimally engaging the students in the process. 

What distinguishes a Level 1 from a Level 2: At Level 1, 

Á The candidate stays focused on facts with little or no student engagement with evidence 
or arguments or conclusions. 

Above 3 

Evidence that demonstrates performance above 3:  

Á In the clips, the candidate is making strategic choices or uses of evidence to develop 
young adolescents' abilities to build and support arguments or conclusions. 

What distinguishes a Level 4 from a Level 3: At Level 4, 

Á In the clips, the candidate provides scaffolds or structured opportunities for young 
adolescents to use evidence from different and multiple sources to develop and support 
arguments or conclusions. 

What distinguishes a Level 5 from a Level 4: At Level 5, in the clips, the candidate meets 
Level 4 AND 

Á Uses conflicting or alternative evidence from diverse sources to challenge or require the 
young adolescents to support their arguments or conclusions. 
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edTPA URLP 
Middle Childhood History/Social Studies 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

Á Explains how principles of research or theory, including understandings of young 
adolescent development, support or frame the proposed changes . The justifications 
are explicit, well articulated, and demonstrate a thorough understanding of the 
research/theory principles that are clearly reflected in the explanation of the changes. 
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edTPA URLP 
Middle Childhood History/Social Studies 

What distinguishes a Level 4 from a Level 3: At Level 4, 

Á Specific feedback addresses both strengths and needs. For example, "You did a good 
job of providing specific evidence from the article to support your argument. However, be 
sure that you give more than one piece of evidence to back up your claim." 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

Á The feedback for at least one focus student includes: 

Á A strategy to address a specific learning need, including the need for a greater 
challenge. For example, "You did a great job of providing specific evidence from the 
article to back up your argument. I want you to do more research and use more than 
one article for evidence so you can compare different points of view." 

OR 

Á A meaningful connection to experience or prior learning. For example, the candidate 
refers back to a prior lesson: "I want you to remember back to your essay on 
dropping the atomic bomb. Compare this scenario with that one. Look at the situation 
from both sides and give the pros and cons of all options before stating your solution 
to the missiles in Cuba." 
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edTPA URLP 
Middle Childhood History/Social Studies 

Assessment Rubric 13: Student Understanding and
Use of Feedback 

MC HSS13: How does the candidate support focus students to understand and use the 
feedback to guide t heir further learning? 

The Guiding Question 
The Guiding Question addresses how the candidate explains how they will help focus 
students understand and use the feedback provided in order to improve their learning. 

Key Concepts of Rubric: 
Á N/A 

Primary Sources of Evidence: 

Assessment Commentary Prompt 2c 

Evidence of Written or Oral Feedback 

Scoring Decision Rules� 
Ʒ 

Ʒ 

Multiple Criteria Á N/A for this rubric 

AUTOMATIC 1 Á None 

Unpacking Rubric Levels 

Level 3 

Evidence that demonstrates performance at  Level 3 :  

Á Candidate describes  how  the focus students will understand OR  use feedback related to 
the learning objectives. This description needs to relate to the feedback  given to one or  
more of the focus students.  

Á The description should be specific enough that you understand what the candidate 
and/or students are going to do. Otherwise, it is vague and the evidence should be 
scored at Level 2. 

Á Example for understanding feedback: Candidate reviews work with whole class 
focusing on common mistakes that explicitly includes content that one ore more 
focus students were given feedback on. 

Á Example for using feedback: Candidate asks focus students to revise work using 
feedback given and resubmit revised work. 

Below 3 

Evidence that demonstrates performance  below 3 :  

Á Opportunities for understanding and using feedback are superficially described or 
absent. 
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edTPA URLP 
Middle Childhood History/Social Studies 

Assessment Rubric 15: Using Assessment to Inform
Instruction 

MC HSS15: How does the candidate use the analysis of what young adolescents know
and are able to do to plan next steps in instruction? 

The Guiding Question 
The Guiding Question addresses how the candidate uses conclusions from the analysis of 
student work and research or theory including development to propose the next steps of 
instruction. Next steps should be related to the standards/objectives assessed and based on 
the assessment that was analyzed. They also should address the whole class, groups with 
similar needs, and/or individual students. 

Key Concepts of Rubric: 
Á N/A 

Scoring Decision Rules� 
Ʒ 

Ʒ 

Multiple Criteria Á Criterion 1 (primary): Next steps for instruction 
Á Criterion 2: Connections to research/theory (including young adolescent 

development) 
Á Place greater weight or consideration on criterion 1 (next steps for instruction). 

AUTOMATIC 1 Á None 

Unpacking Rubric Levels 

Level 3 

Evidence that demonstrates performance at Level 3:  

Á Primary Criterion: The next steps focus on support for student learning that is general for 
the whole class, not specifically targeted for individual students. The support addresses 
learning related to the learning objectives that were assessed. 

Á Secondary Criterion: The candidate refers to research or theory when describing the next 
steps. The connections between the research/theory and the next steps are vague/not 
clearly made. 

Á If evidence meets the primary criterion at Level 3, the rubric is scored at Level 3 regardless 
of the evidence for the secondary criterion . 

Á If evidence meets the primary criterion at Level 4, and candidate has NO connection to 
research/theory, the rubric is scored at Level 3. 

Copyright © 2018 Board of Trustees of the Leland Stanford Junior University. 44 of 46 
All rights reserved. 






