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"Middle level teacher candidates develop and administer assessments and use them as
formative and summative tools to create meaningful learning experiences by effectively
judging prior learning, implementing effective lessons, reflecting on young adolescent
learning, and adjusting instruction based on the knowledge gained."

"Middle level teacher candidates understand how to motivate all young adolescents and
facilitate their learning through a wide variety of developmentally responsive materials
and resources."

The chart below reveals where the Middle Childhood indicators identified above are
reflected in rubric criteria (by number) and where the secondary handbook rubric criteria
already address AMLE Performance Standards and other subject-specific pedagogical
standards.

Unmodified Criteria/Score Level Descriptors

Middle Childhood Indicators by Rubric Consistent with AMLE Performance Standards

Task 1 Task 1

Rubric 1 Planning for Content Understandings Rubric 2 Planning for Varied Student Learning Needs

(interdisciplinary connections) Rubric 4 Academic Language Support
Rubric 3 Justification for Plans (connections to rypric 5 Monitoring Student Learning
development)

Task 2 Task 2
Rubric Engaging Students (connections to Rubric 6 Learning Environments
development) Rubric 8 Deepening Student Learning

Rubric 10 Analyzing Teaching Effectiveness  Rubric 9 Subjegpecific Pedagogy
(connections to development)

Task 3 Task 3

Rubric 15 Using Assessment to Inform InstructidRubi¢ 11 Analyzing Student Learning

(connections to development) Rubric 12 Providing Feedback to Guide Learning
Rubric 13 Student Understanding and Use of Feedback
Rubric 14 Analyzing Students' Language Use

MIDDLE CHILDHOOD ENGLISH LANGUAGE ARTS LEARNING SEGMENT
FOCUS:

Candidate's instruction should support students' abilities to use textual references to construct
meaning from, interpret, OR respond to complex text.
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Unpacking Rubric Levels

Level 3
Evidence that demonstrates performance at Level 3

The planned assessments provide evidence of students constructing meaning from,
interpreting, or responding to text at various points within the learning segment. The
assessments must provide specific evidence of the subject-specific emphasis of
constructions of meaning, interpretations, or responses to a text, including a written
product.

Requirements from the IEP or 504 plan must be explicitly addressed in the commentary
and/or the Planning Task 1 artifacts. List of assessment requirements and/or
accommodations in the Context for Learning Information document is not sufficient by
itself.

Below 3
Evidence that demonstrates performance below 3:

The planned assessments will yield insufficient evidence to monitor students' abilities to
construct meaning from, interpret, or respond to text.

What distinguishes a Level 2 from a Level 3: At Level 2,

Assessments will produce evidence of student learning, but evidence is limited.
Examples of limited assessments include a single assessment in which students
respond to text or multiple assessments in which students select textual references from
text without explanation or discussion of reasoning behind selections. Although
assessments may provide some evidence of student learning, they do not specifically
monitor constructions of meaning, interpretations, or responses to a text across the
learning segment.

What distinguishes a Level 1 from a Level 2: At Level 1,

The assessments only focus on literal comprehension or procedural completion of
tasks/activities without providing evidence of constructions of meaning, interpretations, or
responses to a text.

Automatic Score of 1;

If there is NO attention to ANY assessment-related IEP/504 plan requirements (e.g.,
more time; a scribe for written assignments) in either the commentary or the Planning
Task 1 artifacts, the score of 1 is applied; otherwise the evidence for the other criteria will
determine the score. (If there are no students with IEPs or 504 plans, then this

criterion is not applicable.)

Above 3

Evidence that demonstrates performance above 3:

The array of assessments, including a written product, provides consistent evidence of
meaning construction, interpretation, or response to text.

Assessment evidence will allow the candidate to determine students' progress toward
developing the abilities to construct meaning from, interpret, or respond to text.

Copyright © 2018 Board of Trustees of the Leland Stanford Junior University. 170f 44
All rights reserved.



edTPA URLP
Middle Childhood English Language Arts

What distinguishes a Level 4 from a Level 3: At Level 4,

There are multiple forms of evidence, not just the same kind of evidence collected at
different points in time or in different settings, to monitor student development of the
ability to construct meaning from, interpret, or respond to text tied to the central focus.
"Multiple forms of evidence" means that different types of evidence are used—e.g.,
gathering textual evidence, graphic organizers, extended written response, creative
writing, oral presentations, visual presentations—and not that there is only one type of
evidence on homework, exit slips, and the final test.

The array of assessments provides evidence to track student progress toward
developing constructions of meaning from, interpretations of, or responses to text defined
by the standards and learning objectives.

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4
AND

Describes how assessments are targeted and explicit in design to allow individuals or
groups with specific needs to demonstrate their learning without oversimplifying the
content.

Strategic design of assessments goes beyond, for example, allowing extra time to
complete an assignment or adding a challenge question.
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What distinguishes a Level 4 from a Level 3: At Level 4,

The learning environment supports learning experiences that appropriately challenge
young adolescent learners by promoting higher-order thinking or application to develop
new learning. There must be evidence that the environment is challenging for students.
Examples include: students cannot answer immediately, but need to think to respond;
the candidate asks higher-order thinking questions; students are trying to apply their
initial learning to another context.

The learning environment encourages and supports mutual respect among students,
e.g., candidate reminds students to discuss ideas respectfully with each other.

What distinguishes a Level 5 from a Level 4: At Level 5,

The learning environment encourages young adolescent learners to express, debate,
and evaluate differing perspectives about constructing meaning from, interpreting, or
responding to complex text with each other. Perspectives could be from curricular
sources, students' ideas, and/or lived experiences.
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Assessment Rubric 12: Providing Feedback to Guide
Learning

MC ELA12: What type of feedback does the candidate provide to the focus students?

The Guiding Question

The Guiding Question addresses the evidence of feedback provided to the focus students.
Feedback may be written on the three student work samples or provided in a video/audio
format. The feedback should identify what students are doing well and what needs to
improve in relation to the learning objectives.

Key Concepts of Rubric:

Significant content inaccuracies—Content flaws in the feedback are significant and
systematic, and interfere with student learning.

Developmentally inappropriate feedback—Feedback addressing concepts, skills, or
processes well above or below the content assessed (without clearly identified need) OR
feedback that is not appropriate for the developmental level of the student (e.g., lengthy
written explanations for English learners or feedback to a student with an explanation
that references a concept later in the curriculum).

Primary Sources of Evidence:
Assessment Commentary Prompt 1a, 2a— b

Evidence of feedback (written, audio/video)
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What distinguishes a Level 4 from a Level 3: At Level 4,

Specific feedback addresses both strengths and needs. For example, "You did a great
job explaining why Emma is a main character. Make sure to provide signal words for
your reader so we know when you are moving on to a new point or new example."

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4
AND

The feedback for at least one focus student includes:

A strategy to address a specific learning need, including the need for a greater
challenge. For example, "You've identified an appropriate main idea. Always try to
include details from the text that backs up your stated main idea.”

OR

A meaningful connection to experience or prior learning. For example, the candidate
refers back to a prior assignment: "I want you to remember the work you did on
developing a main idea. Just like that was a main idea you were going to write about,
think of details that backs up your main idea in your writing. As you rewrite your
paper make sure your details back up your main idea.
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What distinguishes Level 5 from Level 4: At Level 5,

The next steps are clearly aimed at supporting specific student needs for both individuals
and groups with similar needs related to constructing meaning from, interpreting, or
responding to complex text. Candidate should be explicit about how next steps will
strategically support individuals and groups and explain how that support will address
each individual's and group's needs in relation to the areas of constructing meaning from
interpreting or responding to complex text.

The candidate explains how principles of research or theory, including young adolescent
development, support the proposed changes, with clear connections between the
principles and the next steps. The explanations are explicit, well articulated, and
demonstrate a thorough understanding of the research or theoretical principles involved.
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