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What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets all of 
Level 4 AND 

�ƒ Plans include learning tasks and resources and tools, including electronic, print, or 
other media, that will support students in making clear and consistent connections 
among library literacies themselves. This would include plans that pose strategic 
prob lems and/or questions that lead students to make their own connections 
and/or plans where students develop the habit  of looking for connections among library 
literacies necessary to become critical thinkers, enthusiastic readers, skillful researchers 
or ethical users of information. For example, "The students are first asked to think 
critically about analyzing the data in infographics, first as a whole-class and then in small 
groups. The students must analyze evidence, draw inferences, and formulate 
conclusions. Then the students begin to think critically about familiar data from the prior 
research in the next segment of the unit. The students must consider how information 
can be organized to eventually become an infographic, but there is deeper thinking than 
arranging information into predetermined categories. The students must not only 
evaluate their information, but also make inferences about what messages the 
information will send to audience members. After the information is organized the 
students begin to create their infographics. This requires a large amount of critical 
thinking because the students are entirely responsible for presenting information through 
the infographic." 
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Automatic Score of 1 is given when:  

�ƒ Candidate's justification of learning tasks includes a pattern representing a deficit view of 
students and their backgrounds. (See the explanation of deficit thinking listed above 
under Key Concepts of Rubric.) 

Above 3  

Evidence that demonstrates performance above 3: 

�ƒ The candidate's justification not only uses knowledge of students—as both academic 
learners AND as individuals who bring in personal, cultural, or community assets—but 
also uses research or theory to inform planning. 

What distinguishes a Level 4 from a Level 3: At Level 4,  

�ƒ The evidence includes specific examples from students' prior academic learning AND 
knowledge of students' assets (personal, cultural, community), and explains how the 
plans reflect this knowledge. For example, "The skills taught in this unit build on students' 
prior knowledge, and scaffolding is provided in the form of guided practice so that 
students can move to higher levels of understanding. Some of the more rural students 
are interested in hunting and other outdoor pursuits, while others are more focused on 
indoor sports. There is a large segment of students who love acting and drama, and 
nearly all students are avid readers of fiction, particularly fantasy and science fiction. The 
wonderful thing about a student-led inquiry unit is that students can connect their 
inquiry topics to their own interests. When designing lessons for a diverse group of 
learners, in addition to considering the ARCS model as described above, I also 
attempt to follow the principles of Universal Design for Learning (UDL)." 

�ƒ The explanation needs to include explicit connections  between the learning tasks 
and the examples provided. 

�ƒ The candidate explains how research or theory informed the selection or design of at 
least one learning task or the way in which it was implemented. The connection 
between the research or theory and the learning task(s) must be explicit. 

�ƒ Scoring decision rules: To score at Level 4, the candidate must meet the primary 
criterion at Level 4 and make at least a fleeting, relevant reference to research or 
theory (meet the secondary criterion at least at Level 3). 

What  distinguishes  a Level  5 from  a Level  4: At Level 5, the candidate meets Level 4 
AND 

�ƒ Explains how principles of research or theory support or set  a foundation for  their 
planning decisions. 

�ƒ The justifications are explicit, well articulated, and demonstrate a thorough 
understanding of the research/theory principles that are evident in the plans. 
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What distinguishes a Level 5 from a Level 4:  At Level 5, the candidate meets all of 
Level 4 AND 

�ƒ The candidate includes and explains how one or more of the language supports are 
either designed or differentiated to meet the needs of students with differing language 
needs. 
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Instruction Rubric  6: Learning Environment  

LBS6:  How does the candidate demonstrate  a positive learning environment that 
supports students ' engagement in learning?  

The Guiding Question 
The Guiding Question addresses the type of learning environment that the candidate 
establishes and the degree to which it fosters respectful interactions between the candidate 
and students, and among students. 

Key Concepts of Rubric:  
�ƒ Respect—A positive feeling of esteem or deference for a person and specific actions and 

conduct representative of that esteem. Respect can be a specific feeling of regard for the 
actual qualities of the one respected. It can also be conduct in accord with a specific 
ethic of respect. Rude conduct is usually considered to indicate a lack of respect, 
disrespect , whereas actions that honor somebody or something indicate respect. Note 
that respectful actions and conduct are culturally defined and may be context dependent. 
Scorers are cautioned to avoid  bias related to their own culturally constructed 
meanings of respect.  

�ƒ Rapport—A close and harmonious relationship in which the people or groups understand 
each other's feelings or ideas and communicate well. 

For the following term from the rubric, see the handbook glossary: 

�ƒ Learning environment 

Primary Sources of Evidence:  

Video Clips 

Instruction Commentary Prompt 2  

Note that for the Instruction Task, the commentary is intended to provide context for interpreting 
what is shown in the video. Candidates sometimes describe events that do not appear in the 
video or conflict with scenes from the video—such statements should not override evidence 
depicted in the video. 

Scoring Decision Rules  
�y Multiple Criteria �ƒ N/A 

�y AUTOMATIC 1 �ƒ None 
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Instruction Rubric  10: Analyzing Teaching 
Effectiveness  

LBSL10:  How does the candidate use evidence to evaluate and change teaching practice 
to meet students' varied learning needs?  

The Guiding Question 
The Guiding Question addresses how the candidate examines the teaching and learning in 
the video clips and proposes what s/he could have done differently to better support the 
needs of diverse students. The candidate justifies the changes based on student needs and 
references to research and/or theory. 

Key Concepts of Rubric:  
�ƒ N/A 

Primary Sources of Evidence:  

Instruction Commentary Prompt 5  

Video Clips (for evidence of student learning) 

Scoring Decision Rules  
�y Multiple Criteria �ƒ Criterion 1 (primary): Proposed changes 

�ƒ Criterion 2: Connections to research/theory 
�ƒ Place greater weight or consideration on criterion 1 (proposed changes). 

�y AUTOMATIC 1 �ƒ None 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3 : 

�ƒ Primary criterion: The proposed changes address the central focus and the candidate 
explicitly connects those changes to the learning needs of the class as a whole. 

�ƒ Proposed changes noted by the candidate should be related to the lessons that are 
seen or referenced in the clips, but do not need to be exclusively from what is seen in 
the clips alone. This means that since only portions of the lessons will be captured by 
the clips, candidates can suggest changes to any part of the lesson(s) referenced in 
the clips, even if those portions of the lesson(s) are not depicted in the clips. 
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What distinguishes a Level 4 from a Level 3:  At Level 4, 

�ƒ The changes clearly address the learning needs of individuals in addition to the learning 
needs of the whole class in the video clips by providing additional support and/or further 
challenge in relation to the central focus. Candidate should explain how proposed 
changes relate to each individual's needs. 

�ƒ The candidate explains how research or theory is related to the changes proposed. 
Candidates may cite research or theory in their commentary, or refer to the ideas and 
principles from the research; either connection is acceptable, as long as they clearly 
connect the research/theory to the proposed changes. 

�ƒ Scoring decision rules: To score at Level 4, the candidate must meet the primary 
criterion at Level 4 and make at least a fleeting, relevant reference to research or theory 
(meet the secondary criterion at least at Level 3). 

What distinguishes a Level 5 from a Level 4:  At Level 5, the candidate meets Level 4 
AND 

�ƒ Explains how principles of research or theory support or frame the proposed changes. 
The justifications are explicit, well articulated, and demonstrate a thorough understanding 
of the research/theory principles that are clearly reflected in the explanation of the 
changes. 
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Assessment Rubric  11: Analysis of Student Learning  

LBS11:  How does the candidate analyze evidence of student learning of the library 
literacies necessary to think critically, read enthusiastically, research skillfully, or use 
information ethically?  

The Guiding Question 
The Guiding Question addresses the candidate's analysis of student work to identify 
patterns of learning across the class. 

Key Concepts of Rubric:  
�ƒ Aligned—The assessment, evaluation criteria, learning objectives and analysis are 

aligned with each other. 

�ƒ Evaluation criteria—Evaluation criteria should indicate differences in level of 
performance, e.g., a rubric, a checklist of desired attributes, points assigned to different 
parts of the assessment. Summative grades are not evaluation criteria. Evaluation 
criteria must be relevant to the learning objectives, though they may also include 
attention to other desired features of the assessment response, e.g., neatness, spelling. 

For the following term from the rubric, see the handbook glossary: 

�ƒ Patterns of learning 

Primary Sources of Evidence:  

Assessment Commentary Prompt 1  

Student work samples 

Evaluation criteria 

Scoring Decision Rules  
�y Multiple Criteria �ƒ N/A for this rubric 

�y AUTOMATIC 1 �ƒ Significant misalignment between evaluation criteria, learning objectives, and/or 
analysis 

Unpacking Rubric Levels  

Level 3 

Evidence that demonstrates performance at Level 3 : 

�ƒ The analysis is an accurate listing of what students did correctly and incorrectly in 
relation to the library literacies necessary to think critically, read enthusiastically, 
research skillfully, or use information ethically. 

�ƒ The analysis is aligned with the evaluation criteria and/or assessed learning objectives. 
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Above 3  

Evidence that demonstrates performance above 3: 

�ƒ Feedback is specific, related to assessed learning objectives, and addresses students' 
strengths AND needs. 

What distinguishes a Level 4 from a Level 3:  At Level 4, 

�ƒ Specific feedback addresses both strengths and needs. For example, "This is a great 
question! The engagement of the audience is very important when giving a presentation, 
maybe there is one part you could add to this question to make it really great? Think 
about: What is it about the Prezi tool that makes it engaging? Will this aspect be useful 
for all parts of your presentation?" or "Great job using labels and drawing something that 
happened in the story we read. Could you add a specific character trait word from our 
chart to tell about Poppleton?" 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

�ƒ The feedback for at least one focus student includes: 
A strategy to address a specific learning need, including the need for a greater 
challenge. 
For example, "You need to revisit your facts. This is not specific. Re-read your article. 
Write facts that are the main idea of what you read. Your question is thoughtful; however, 
the topic is too large. Try focusing on one or two specific animals and use a T chart to 
gather your notes about their similarities." 

OR 

�ƒ A meaningful connection to experience or prior learning. For example, the candidate 
refers back to a prior library lesson. "Remember step 3 of the Big 6 process which we 
used in the research project you did last semester: You need to not only find resources 
but also locate information in those sources that respond to your specific research 
question. And once you've found important information that will be useful to you, be 
certain you add that source to Zotero so you may accurately cite it in your final paper." 
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Assessment Rubric  15: Using Assessme nt to Inform 
Instruction  

LBS15:  How does the candidate use the analysis of what students know and are able to 
do to plan next steps in instruction?  

The Guiding Question 
The Guiding Question addresses how the candidate uses conclusions from the analysis of 
student work and research or theory to propose the next steps of instruction. Next steps 
should be related to the standards/objectives assessed and based on the assessment that 
was analyzed. They should also address the whole class, groups with similar needs, and/or 
individual students. 

Key Concepts of Rubric:  
�ƒ N/A 

Primary Sources of Evidence:  

Assessment Commentary Prompt 4  

Scoring Decision Rules  
�y Multiple Criteria �ƒ Criterion 1 (primary): Next steps for instruction 

�ƒ Criterion 2: Connections to research/theory 
�ƒ Place greater weight or consideration on criterion 1 (next steps for instruction). 

�y AUTOMATIC 1 �ƒ None 
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�ƒ The next steps address improvements in teaching practice that mainly focus on how the 
candidate structures or organizes learning tasks, with a superficial connection to student 
learning. There is little detail on the changes in relation to the assessed student learning. 
Examples include repeating instruction or focusing on improving conditions for learning 
such as pacing or classroom management, with no clear connections to how changes 
address the student learning needs identified. For example, "I would re-teach or further 
explain these concepts to individual students as necessary. In a future lesson, I would 
review the concepts introduced in this lesson and provide additional opportunities for 
students to practice." 

What distinguishes Level 1 from Level 2:  There are three different ways that evidence is 
scored at Level 1: 

1. Next steps do not follow from the analysis.

2. Next steps are unrelated to the standards and learning objectives  assessed.

3. Next steps are not described in sufficient detail to understand them, e.g., "more
practice" or "go over the test."

Above 3  

Evidence that demonstrates performance above 3: 

�ƒ Next steps are based on the assessment results and provide scaffolded or structured 
support that is directly focused on specific student learning needs related to conceptual 
understanding, procedural fluency, and/or problem-solving/reasoning skills. 

�ƒ Next steps are supported by research and/or theory. 

What distinguishes Level 4 from Level 3:  At Level 4, 

�ƒ The next steps are clearly aimed at supporting specific student needs for either 
individuals (2 or more students) or groups with similar needs related to at least one of the 
following areas: thinking critically, reading enthusiastically, researching skillfully, or using 
information ethically. Candidate should be explicit about how next steps will strategically 
support individuals or groups and explain how that support will address each individual or 
group's needs in relation to library literacies. For example, "Based on my analysis of 
students learning, the next steps for the three focus students are to provide them with 
more practice using different technologies. The students in the group all struggled to 
remain focused on the task and the students also had difficulties navigating the database 
PebbleGo at times. I will support additional practice by providing five search examples 
for the entire class to work through as a group. Information will be added into an 
interactive Smart Board game to be played as a class. My next steps for this whole class 
are to continue to build on their foundational research skills. The students will still need 
assistance accessing the databases and typing on the keyboard, so I will provide 
predesigned search queries using items such as *, like, not and equal and giving them 
ideas to try such as color, dorsal fin, fur. Field and animal characteristics will be student 
generated from a class discussion. Before accessing the database, students will create 
unique search queries using a form and I will check their queries while circulating 
through the class." 
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