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�ƒ This would include plans that pose strategic problems and/or questions that lead 
students to make the connections and/or plans where students develop the habit of 
looking for connections between concepts and procedures through mathematical 
reasoning and problem-solving strategies, justifying the steps in a solution, and/or 
identifying and correcting errors in their solution strategy. 
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What distinguishes a Level 4 from a Level 3: At Level 4, 
�ƒ The candidate explains how the instructional supports tied to the learning objectives are 

intended to meet specific needs of individuals or groups of students with similar needs, in 
addition to the whole class. Instructional supports should be provided for more than one 
student—either more than one individual or for a specific group of students with similar 
needs (e.g., pre-teaching a prerequisite skill before the lesson, providing a targeted, 
sequenced set of practice problems to develop from existing learning to new learning for 
a specific group of students, specifically describe how the representations will be used to 
develop conceptual understanding and/or mathematical reasoning based on specific 
student needs ). 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

�ƒ Identifies possible preconceptions, errors, or misconceptions associated with the central 
focus and describes specific strategies to identify if students have these misconceptions 
and how to respond to them. 

�ƒ If the plans and commentary attend to preconceptions, errors, or misconceptions 
without also satisfying Level 4 requirements, this is not sufficient evidence for 
Level 5. 
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Below 3 
Evidence that demonstrates performance below 3: 

�ƒ The candidate has a superficial view of academic language and provides supports that 
are misaligned 
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What distinguishes a Level 4 from a Level 3: At Level 4, 
�ƒ The learning environment supports learning experiences that appropriately challenge 

students by promoting higher-order thinking or application to develop new learning. 
There must be evidence that the environment is challenging for students. Examples 
include: Students cannot answer immediately, but need to think to respond; the 
candidate asks higher-order thinking questions; students are trying to apply their initial 
learning to another context. 

�ƒ The learning environment encourages and supports mutual respect among students, 
e.g., candidate reminds students to discuss ideas respectfully with each other. 

What distinguishes a Level 5 from a Level 4: At Level 5, 
�ƒ The learning environment encourages students to express, debate, and evaluate 

differing perspectives about content (solutions to problems, ways to solve a problem, 
most efficient way to solve the problem) with each other. Perspectives could be from 
curricular sources, students' ideas, and/or lived experiences. 
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Below 3 
Evidence that demonstrates performance below 3: 

�ƒ In the clip(s), the candidate is not using representations effectively to guide student 
learning. 

What distinguishes a Level 2 from a Level 3: At Level 2, 
�ƒ The candidate attempts to use representations to facilitate understanding of 

mathematical concepts, but the connections between them are not strong enough or 
clear enough to be effective. For example, the students have base 10 blocks available on 
the tables to use as they complete a worksheet, but the candidate does not model or 
describe how students can use the base ten blocks to build the 2-digit numbers on the 
worksheet. 

What distinguishes a Level 1 from a Level 2: At Level 1, 
�ƒ The candidate stays focused on facts or procedures and fails to make connections to 

concepts. 

�ƒ There are no representations used in the video. 

Automatic Score of 1 is given when: 
�ƒ The representations are significantly inappropriate for the intended learning. 

�ƒ The use of the representations will lead to significant student misunderstandings. 

Above 3 
Evidence that demonstrates performance above 3: 

�ƒ In the clip(s), the candidate provides opportunities for the students to use representations 
to develop students' mathematical learning. The students are using representations in 
specific ways that relate to the mathematical concepts being developed. 

What distinguishes a Level 4 from a Level 3: At Level 4, 
�ƒ In the clip(s), the candidate provides opportunities for students to use representations to 

think more deeply about mathematical concepts. For example, the candidate may 
provide a two-digit number (29) and ask the students to use the base 10 blocks to 
represent that number (two tens, nine ones; one ten, 19 ones; twenty-nine ones). 

What distinguishes a Level 5 from a Level 4: At Level 5, in the clip(s), the candidate 
meets Level 4 AND 

�ƒ Structures and supports student-student conversations to help them develop or apply 
their use of representations to deepen and extend their understandings of mathematical 
concepts. For example, the candidate passes out cards with two-digit numbers to each 
student and asks each student to build models of their number and explain to a partner 
how the model is the same as the number on the card. 

 



edTPA URLP 
Elementary Mathematics 

 

Copyright © 2018 Board of Trustees of the Leland Stanford Junior University.  28 of 45 
All rights reserved.  

Instruction Rubric 10: Analyzing Teaching 
Effectiveness 
EM10: How does the candidate use evidence to evaluate and change teaching practice to 
meet students' varied learning needs? 

The Guiding Question 
The Guiding Question addresses how the candidate examines the teaching and learning in 
the video clip(s) and proposes what s/he could have done differently to better support the 
needs of diverse students. The candidate justifies the changes based on student needs and 
references to research and/or theory. 

Key Concepts of Rubric: 
�ƒ N/A 

Primary Sources of Evidence: 

Video Clip(s) (for evidence of student learning)  

Instruction Commentary Prompt 5 

Scoring Decision Rules 
�y��M
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What distinguishes a Level 4 from a Level 3: At Level 4, 
�ƒ The changes clearly address the learning needs of individuals in addition to the learning 

needs of the whole class in the video clip(s) by providing additional support and/or further 
challenge in relation to the central focus. Candidate should explain how proposed 
changes relate to each individual's needs. For example, in a lesson when students are 
using arrays to show multiplication facts, the candidate states that some of the students 
would draw the arrays not attending to the order of the factors in the multiplication 
problems and that she needed to work with this small group of students again with equal 
groups so that they could see the difference between 6 groups of 4 and 4 groups of 6. 
The candidate also identifies a small group of students showed mastery of their 
multiplication facts and that she would begin to work with that group on decomposing 
facts (4 × 5 = 2 × 5 + 2 × 5) 

�ƒ The candidate explains how research or theory is related to the changes proposed. 
Candidates may cite research or theory in their commentary, or refer to the ideas and 
principles from the research; either connection is acceptable, as long as they clearly 
connect the research/theory to the proposed changes. 

�ƒ Scoring decision rules: To score at Level 4, the candidate must meet the primary 
criterion at Level 4 and make at least a fleeting, relevant reference to research or theory 
(meet the secondary criterion at least at Level 3). 

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4 
AND 

�ƒ Explains how principles of research or theory support or frame the proposed changes. 
The justifications are explicit, well-articulated, and demonstrate a thorough 
understanding of the research/theory principles that are clearly reflected in the 
explanation of the changes. 
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What distinguishes a Level 2 from a Level 3: At Level 2, 
�ƒ The description of how focus students will understand or use feedback is very general or 

superficial. Details about how the focus students will understand or use the feedback are 
missing (e.g., "The students will use the feedback on their next assignment," or, 
description discusses whole class understanding or use of feedback without explicit 
attention to feedback given to one or more focus students). 

�ƒ The use of feedback is not clearly related to the assessed learning objectives. 

What distinguishes a Level 1 from a Level 2: At Level 1, 
�ƒ Opportunities for understanding or using feedback are not described OR 

�ƒ There is NO evidence of feedback for two or more focus students. 

Above 3 
Evidence that demonstrates performance above 3: 

�ƒ Support for the focus students to understand AND use feedback is described in enough 
detail to understand how the focus students will develop in areas identified for growth 
and/or continue to deepen areas of strength. 

What distinguishes a Level 4 from a Level 3: At Level 4, 
�ƒ The candidate describes planned or implemented support for the focus students to 

understand and use feedback on their strengths OR weaknesses to further develop their 
learning in relation to the learning objectives. For example, a candidate may work with 
focus students in a small group and reteach several concepts they struggled with on their 
assessment (as noted by feedback given), using a graphic organizer to further develop 
understanding of each concept (such as a T-chart). Next, students would be given an 
opportunity to revise their responses involving those concepts, using the graphic 
organizer to support their revisions. This example shows how a candidate can help focus 
students understand their feedback in relation to misunderstandings and support them in 
using that feedback to enhance learning in relation to objectives assessed. This type of 
planned support could take place with the whole class as long as explicit attention to one 
or more of the focus student's strengths or weaknesses is addressed in relation to the 
feedback given. 

What distinguishes a Level 5 from a Level 4: At Level 5, 
�ƒ The candidate describes planned or implemented support for the focus students to 

understand and use feedback on their strengths AND weaknesses related to the learning 
objectives. 
















