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[ Secondary Criterion: The candidate refers to research or theory in relation to the plans to
support student learning. The connections between the research/theory and the tasks
are superficial/not clearly made. They are not well connected to a particular element of
the instructional design.

f If evidence meets the primary criterion at Level 3, the rubric is scored at Level 3 regardless
of the evidence for the secondary criterion

f If evidence meets the primary criterion at Level 4, and candidate has NO connection to
research/theory, the rubric is scored at Level 3.

Below 3
Evidence that demonstrates performance below 3 :

f There is a limited amount of evidence that the candidate has considered his/her
particular class in planning.

OR

[ The candidate justifies the plans through a deficit view of students and their
backgrounds.

What distinguishes a Level 2 from a Level 3: At Level 2,

f The candidate's justification of the language tasks makes some connection with what
they know about students’ language learning needs OR assets (personal, cultural,
community) OR with an example of how language tasks meet the demands of the
content area. These connections are not strong, but are instead vague or unelaborated,
or involve a listing of what candidates know about their students in terms of prior
knowledge or background without making a direct connection to how that is related to
planning.

What distinguishes a Level 1 from a Level 2: At Level 1,

f There is no evidence that the candidate uses knowledge of students to plan.
Automatic Score of 1 is given when:

f Candidate's justification of language tasks:

f includes a pattern representing a deficit view of students and their backgrounds.
(See the explanation of deficit thinking listed above under Key Concepts of Rubric.)

f is unrelated to the demands of the content area or the language learning needs of
the learners.

Above 3
Evidence that demonstrates performance above 3:

f Candidate's justification of language tasks uses knowledge of students as language
learners, knowledge of students as individuals who bring in personal, cultural, or
community assets and an example of how the tasks meet the demands of the content
area. Candidate also uses research or theory to inform planning.
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What distinguishes a Level 4 from a Level 3: At Level 4,

f The evidence includes specific examples from language learning need AND knowledge
of students' assets (personal, cultural, community) AND examples of how language
tasks meet demands of the content area. Candidate explains how the plans reflect all of
this knowledge. The explanation needs to include explicit connections between the
learning tasks and the examples provided.

f The candidate explains how research or theory relevant to ELL education informed the
selection or design of at least one learning task or the way in which it was implemented.
The connection between the research or theory and the learning task(s) must be explicit.

f Scoring decision rules: To score at Level 4, the candidate must meet the primary
criterion at Level 4 and make at least a fleeting, relevant reference to research or theory
(meet the secondary criterion at least at Level 3).

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4
AND

[ Explains how principles of research or theory relevant to ELL education support or set a
foundation for their planning decisions.

f The justifications are explicit, well articulated, and demonstrate a thorough
understanding of the research/theory principles that are clearly reflected in the plans.
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Planning Rubric 4: Identifying and Supporting
Language Demands

EAL4: How does the candidate identify and support language demands associated with a
key content learning activity?

The Guiding Question

The Guiding Question focuses on how the candidate describes the planned instructional
supports that address the identified language demands for the learning task.

Key Concepts of Rubric:

Use the definitions below and the subject  -specific Academic Language handout to
further clarify concepts on Rubric 4.

f language demands —Specific ways that academic language must be used by students
in order to participate in content-learning tasks through reading, writing, listening, and/or
speaking to demonstrate their disciplinary understanding. For EAL this includes language
functions, vocabulary, and language competencies.

f language functions —Language functions refer to what speakers do and accomplish by
using language in meaningful contexts. Common interpersonal language functions
include greeting, expressing likes and dislikes, making requests, giving and receiving
information, initiating and ending conversations, and so on. Common academic language
functions include defining, summarizing, classifying, comparing/contrasting, explaining,
arguing, interpreting, and evaluating ideas.

f language competencies —Language competencies include grammatical, discourse,
pragmatic and metalinguistic competencies. Grammatical competence focuses on
accurate use of vocabulary and grammar/structure. Discourse competence focuses on
coherence (e.g., organization of ideas) and cohesion (e.g., appropriate transitions &
pronouns) in spoken or written discourse appropriate for a specific genre. Discipline-
specific discourse has distinctive features or ways of structuring oral or written language
(text structures) that provide useful ways for the content to be communicated. Pragmatic
competence refers to the use of speech acts (e.g., making a request) appropriate to
specific social contexts (e.g., writing to the city council in a formal style, but to a good
friend in a casual style). Metalinguistic competence refers to the understanding of
linguistic terms and concepts, and the ability to talk about them and use them. In
instructional context, this may refer to how we bring students' attention to features of
language and to the use of strategies to develop language skills.

f vocabulary/key phrases —Words and phrases that are used within disciplines including:
(1) words and phrases with subject-specific meanings that differ from meanings used in
everyday life (e.g., table); (2) general academic vocabulary used across disciplines (e.g.,
compare, analyze, evaluate); and (3) subject-specific words defined for use in the
discipline.

f language supports —The scaffolds, representations, and pedagogical strategies
teachers intentionally provide to help learners understand and use the concepts and
language they need to learn within disciplines. The language supports planned within the
lessons in edTPA should directly support learners to understand and use identified
language demands (vocabulary, language functions, and language competencies) to
deepen content understandings.
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Primary Sources of Evidence:
Planning Commentary Prompt 4a —d

Strategic review of Lesson Plans

Scoring Decision Rules

y Multiple Criteria f Criterion 1: Language demands identified

f Criterion D(imary: Language supports

f Place greater weight or consideration on criterion 2 (language supports).
y AUTOMATIC 1 f None

Unpacking Rubric Levels

Level 3
Evidence that demonstrates performance at Level 3 ___:

f General supports are planned and described, though not in specific detail, for students'
application of any two or more of the language demands (vocabulary/key phrases,
language functions, language competencies).

f Language supports must go beyond providing opportunities for students to practice
using the language demands either individually or with other students within the
learning segment. Examples of general language supports include describing and
defining the function, modeling vocabulary or any one of the language competencies,
providing an example with little explanation, questions and answers about a
language demand, whole group discussion of a language demand, or providing
pictures to illustrate vocabulary.

f The candidate may inaccurately categorize a language demand (e.g., identifies
grammatical competency as pragmatic competency), but does describe general supports
for two of the language demands required of students within the learning task. For
example:

f "For pragmatic competence, before students write their letter to the Mayor, | will
review a sample letter with the class to identify common grammar errors to watch for
such as punctuation, capitalization and incomplete sentences. To develop
vocabulary, we will create a list of common terms we may use in our letters and
discuss their meanings as a class." This example would be scored at a level 3
because there are supports for two language demands, vocabulary and grammatical
competence, even though the candidate categorizes punctuation and capitalization
(grammatical competency) as pragmatic competency.

Below 3
Evidence that demonstrates performance below 3 :

f The candidate has a superficial view of academic language and provides supports that
are misaligned with the demands or provides support for only one language demand
(vocabulary/key phrases, function, or competency).

What distinguishes a Level 2 from a Level 3: At Level 2,

f The primary focus of support is on only one of the language demands with little attention
to any of the other language demands.
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Planning Rubric 5: Planning Assessments to Monitor
and Support Students' Development of English
Language

EALS: How are the informal and formal assessments selected or designed to monitor
students' development of English language in content -based instruction?

The Guiding Question

The Guiding Question addresses the alignment of the assessments with the standards and
objectives and the extent that assessments provide multiple forms of evidence to monitor
student progress throughout the learning segment. It also addresses required adaptations
from IEPs or 504 plans. The array of assessments should provide evidence of students'
development of English language proficiency.

Key Concepts of Rubric:

f assessment (formal and informal)—"[R]efer[s] to all those activities undertaken by
teachers and by their students ...that provide information to be used as feedback to
modify teaching and learning activities." Assessments provide evidence of children's
prior knowledge, thinking, or learning in order to evaluate what children understand and
how they are thinking. Informal assessments may include, for example, children's
guestions and responses during their learning experiences and teacher's anecdotal
observations of children as they work or perform. Formal assessments may include, for
example, samples of children's writing, drawing, painting, photos, project work, and
performance tasks.

Primary Sources of Evidence:

Context for Learning Information (required supports, modifications, or accommodations for
assessments)

Planning Commentary Prompt 5

Assessment Materials Strategic review of Lesson Plans

Scoring Decision Rules
y Multiple Criteria [ N/A for this rubric

y AUTOMATIC 1 f None of the assessment adaptations required by IEPs or 504 plans are made. (If
there are no students with IEPs or 504 plans, then this criterion is not applicable).

Unpacking Rubric Levels

Level 3
Evidence that demonstrates performance at Level 3

f The planned assessments provide evidence of students' development of English
language proficiency at various points within the learning segment.
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Instruction Rubric 6: Learning Environment

EALG6: How does the candidate demonstrate a positive learning environment that
supports students' English language development within content -based instruction?

The Guiding Question

The Guiding Question addresses the type of learning environment that the candidate
establishes and the degree to which it fosters respectful interactions between the candidate
and students, and among students.

Key Concepts of Rubric:

f Respect—A positive feeling of esteem or deference for a person and specific actions and
conduct representative of that esteem. Respect can be a specific feeling of regard for the
actual qualities of the one respected. It can also be conduct in accord with a specific
ethic of respect. Rude conduct is usually considered to indicate a lack of respect,
disrespect , whereas actions that honor somebody or something indicate respect. Note
that respectful actions and conduct are culturally defined and may be context dependent.
Scorers are cautioned to avoid bias related to their own culturally constructed
meanings of respect.

f Rapport—A close and harmonious relationship in which the people or groups understand
each other's feelings or ideas and communicate well.

For the following term from the rubric, see the handbook glossary:

f Learning environment
Primary Sources of Evidence:
Video Clips
Instruction Commentary Prompt 2

Note that for the Instruction Task, the commentary is intended to provide context for interpreting
what is shown in the video. Candidates sometimes describe events that do not appear in the
video or conflict with scenes from the video—such statements should not override evidence
depicted in the video.

Scoring Decision Rules

y Multiple Criteria f N/A
y AUTOMATIC 1 f None
Copyright © 2018 Board of Trustees of the Leland Stanford Junior University. 17 of
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What distinguishes a Level 2 from a Level 3: At Level 2,

f Students are participating in tasks that limit their opportunity to develop English language
proficiency. This may be due to the structure of the learning task, the way in which it is
implemented, or its vague relation to the development of language in content-based
instruction.

f Instruction focuses either on one competency OR one modality—but not both.

f Inaddition, the candidate may refer to students' learning from prior units, but the
references are indirect or unclear and do not facilitate new learning.

What distinguishes a Level 1 from a Level 2: At Level 1,

[ The learning tasks seen in the video clips focus entirely on grammar rules or vocabulary
with no attention to a modality, and therefore provide no opportunity to develop language
proficiency.

Above 3
Evidence that demonstrates performance above 3:

The language tasks as seen in the clips are structured to engage students in ways that:

[ Integrate the development of English language proficiency with content-based instruction
using multiple modalities and at least one competency

[ Deepen communicative language proficiency
What distinguishes a Level 4 from a Level 3: At Level 4,

[ The language tasks in the clips integrate the development of English language
development with content-based instruction using two or more modalities and at least
one competency.

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets Level 4
AND

f Has students engaged in language and/or practicing language tasks that lead them to
deepen and extend their communicative proficiency in English in meaningful academic
context(s). Students are clearly extending their linguistic repertoire and engaging in the
language task in deep ways.
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What distinguishes a Level 2 from a Level 3: At Level 2,

f The candidate asks questions that elicit single word answers and do little to encourage
students to think about the content being taught or to elaborate. Students are not asked
to rephrase using complete utterances and single-word answers are accepted.

What distinguishes a Level 1 from a Level 2: At Level 1,

f There is little to no opportunity shown in the clips that students were able to use English
to express ideas, experiences, and/or opinions—instead the teacher does most of the
prompting and responding even though students have the linguistic resources to
respond.

Automatic Score of 1 is given when:

f There is a pattern of significant content inaccuracies that will lead to student
misunderstandings.

f The candidate makes a significant error in content (e.g., introducing an inaccurate
definition of a central concept before students work independently) that is core to the
central focus or a key standard for the learning segment.

Above 3
Evidence that demonstrates performance above 3:

f Inthe clips, the candidate uses student ideas and thinking to develop students' English
language proficiency in one or more modalities and competencies within content-based
instruction or their abilities to evaluate their own learning.

What distinguishes a Level 4 from a Level 3: At Level 4,

f The candidate follows up on student responses to encourage the student or his/her
peers to explore or build on the ideas expressed.

f The candidate uses this strategy to develop students' English language proficiency within
one or more modalities and competencies.

f Examples of "building on student responses" includes referring to a previous student
response in developing a point or an argument; calling on the student to elaborate on
what s/he said; posing questions to guide a student discussion; soliciting student
examples and asking another student to identify what they have in common; asking a
student to summarize a lengthy discussion or rambling explanation; and asking another
student to respond to a student comment or answer a question posed by a student to
move instruction forward.

What distinguishes a Level 5 from a Level 4: At Level 5, the candidate meets all of
Level 4 AND

[ Thereis evidence in the clips that the candidate structures and supports student-student
conversations and interactions that facilitate students' ability to evaluate and self-monitor
their learning in meaningful academic contexts.
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Assessment Rubric 13: Student Understand  ing and
Use of Feedback

EAL13: How does the candidate support focus students to understand and use the
feedback to guide their _ development of English language proficiency in content -based
instruction?

The Guiding Question

The Guiding Question addresses how the candidate explains how they will help focus
students understand and use the feedback provided in order to improve their English
language proficiency within content-based instruction.

Key Concepts of Rubric:
f NIA

Primary Sources of Evidence:
Assessment Commentary Prompt 2c

Evidence of Oral or Written Feedback

Scoring Decision Rules
y Multiple Criteria f NIA for this rubric

y AUTOMATIC 1 f None

Unpacking Rubric Levels

Level 3
Evidence that demonstrates performance at Level 3

f Candidate describes how the focus students will understand OR use feedback related to
English language proficiency or content. This description needs to relate to the feedback
given to one or more of the focus students.

[ The description should be specific enough that you understand what the candidate
and/or students are going to do. Otherwise, it is vague and the evidence should be
scored at Level 2.

f Example for understanding feedback: Candidate reviews work with whole class
focusing on common mistakes that explicitly includes content that one or more focus
students were given feedback on.

f Example for using feedback: Candidate asks focus students to revise work using
feedback given and resubmit revised work.

Below 3
Evidence that demonstrates performance below 3 :

f Opportunities for understanding or using feedback are superficially described or absent.
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What distinguishes Level 5 from Level 4: At Level 5,

f The next steps are clearly aimed at supporting specific student needs for both
individuals and groups with similar needs related to the development of students' English
language proficiency in relation to content standards and learning objectives. Candidate
should be explicit about how next steps will strategically support individuals AND groups
and explain how that support will address individuals' AND groups' needs in relation to
English language development in the content area.

f The candidate explains how principles of research or theory relevant to ELL education
support the proposed changes, with clear connections between the principles and the
next steps. The explanations are explicit, well articulated, and demonstrate a thorough
understanding of the research or theoretical principles involved.
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